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1 - Reflective Overview

The first section of the System’s Appraisal Feedback Report is the Reflective Overview. Here the
team provides summary statements that reflect its broad understanding of the institution and the
constituents served. This section shows the institution that the team understood the context and
priorities of the institution as it completed the review.

In the Reflective Overview, the team considers such factors as:

1. Stage in systems maturity (processes and results).
2. Utilization or deployment of processes.
3. The existence of results, trends and comparative data.
4. The use of results data as feedback.
5. Systematic improvement processes of the activities each AQIP Category covers.

Instructions for Systems Appraisal Team

During this stage of the Systems Appraisal, provide the team’s consensus reflective overview
statement, which should be based on the independent reflective overviews written by each team
member. The consensus overview statement should communicate the team’s understanding of the
institution, its mission and the constituents it serves. Please see additional directions in the Systems
Appraisal procedural document provided by HLC.

Evidence

Cossatot Community College is a constituent community college within the University of Arkansas
system, serving a service area of rural southwestern Arkansas. Serving a diverse student population
predominantly part-time and under the age of 24, Cossatot Community College offers the AA, AS,
AAS, technical and proficiency certificates, and nine programs that are offered fully online.

Undergoing administrative leadership change in 2016, the institution is organized within the
University of Arkansas system with local governance and engagement done through a Board of
Visitors. The College articulates 14 core values that are integrated into the curriculum, and its
mission is aligned with its curriculum. Enrolling almost 1,500 students each semester, concurrent
enrollment accounts for about 40 percent of its total enrollment. The College maintains close
working relationships with its community through its Foundation, advisory committees, and through
civic engagement.

Category 1: Cossatot has aligned its mission, vision, and values with its course learning outcomes
and has linked a data-informed process with a seven-year program review cycle. The College reports
itself as integrated in its use of processes. Assessment is described by the College as integrated with
efforts led by a faculty Assessment Council with rubrics developed by the faculty.

Category 2: Cossatot has established a Center for Student Success to support its work with at-risk
students, and is establishing an Enrollment Management and Retention Team to build those efforts
for the institution relying upon data-informed processes. Collaborations with external stakeholders
have supported the College’s efforts to support community needs. An Institutional Research and
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Assessment Office is in place to support these efforts by the institution and to support its continuous
improvement efforts.

Category 3: The College describe its processes for Valuing Employees as aligned, and reports a
robust array of professional development opportunities for faculty, staff, and administrators. Those
efforts are monitored by the institution through a long-running survey that allows the institution to
longitudinally track its efforts. Processes are also in-place at Cossatot to engage appropriate
stakeholders in hiring processes, to achieve employee recognition, confirm credentials for
administrative/professional roles or teaching, and for evaluation.

Category 4: The institution describes a strategic planning process that relies upon data, engages both
internal and external stakeholders, and is forward-thinking. The College describes aligned processes
that seek to assure that the institution’s planning processes facilitate achievement of its mission and
goals as delineated in a strategic plan.

Category 5: The institution describes its processes as reactive rather than systematic, owing in part
to a change in an ERP system. It describes an intent to align budget resources, as feasible, with
technology improvement, although no results are described. The establishment of an Institutional
Research and Assessment Office has resulted in stronger processes to systematically collect data,
share data across functional areas, and inform decision making and resource allocation.

Category 6: Although no results are described, the institution describes its processes as aligned and
as supporting a culture of continuous improvement.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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2 - Strategic Challenges Analysis

Strategic Challenges are those most closely related to an institution’s ability to succeed in reaching
its mission, planning and quality improvement goals. Review teams formulate judgments related to
strategic challenges and accreditation issues through careful analysis of the Institutional Overview
and through their own feedback provided for each AQIP Pathway Category. These findings offer a
framework for future improvement of processes and systems.

Instructions for Systems Appraisal Team

Strategic Challenges may be identified on the Independent Category worksheets as the review
progresses. The team chair will work with the team to develop a consensus Strategic Challenges
statement based on their independent reviews. Please see additional directions in the Systems
Appraisal procedural document provided by HLC.

Evidence

The strategic challenges identified by the Systems Appraisal Team that are overall challenges that
the college needs to address are as follows:

1.  The College is not in compliance with the HLC requirements related to the assessment of student
learning outcomes, despite receiving related feedback in 2012 from ACBSP, and in the opportunities
presented in the 2012 Systems Appraisal Feedback Report. Assessment of student learning is still in
the emerging stages as not all areas appear to be assessing, although there are established CLOs and
some PLOs. The reported assessment data appear to be largely from indirect assessment approaches
and tools. A strong and continued focus on the direct assessment of student learning outcomes must
be the focal point of Cossatot’s efforts. The College must consider significantly directing its
assessment focus to direct assessment of student learning, to analysis and interpretation of assessment
data in a manner that identifies areas for improvement for assessment of student learning, and to
designing and implementing plans for improvement.

2.  The College has an opportunity, in spite of the fact that the AQIP Pathway is being sunset, to
develop a stronger culture of continuous quality improvement through (1) mapping and documenting
its processes, (2) ensuring that targets and/or benchmarks are established for these processes, and (3)
developing methods to evaluate them for effectiveness. This is a key component of continuous quality
improvement and is not evident in much of the Portfolio. In many cases, lists of activities rather than
the steps in a process are presented. It is not clear that the College has a deep understanding of its
most significant processes. Additionally, there was a consistent lack of longitudinal data, internal
targets and external benchmarks for the results sections of the Portfolio.

3. Cossatot has not defined goals for student retention, persistence, and completion. While some data
related to these areas are analyzed, the lack of consistent, institution-wide targets is of concern. It is
not clear that the College is positioned to make improvements in these areas because of the lack of
data. 

Two of these challenges relate directly to shortcomings in compliance with the Criteria for
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Accreditation and should be addressed as soon as possible prior to the Comprehensive Quality
Review. Failure to address these challenges may lead to monitoring, focused visits, or sanctions by
the Commission. 

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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3 - Accreditation Evidence Screening Summary

Systems Appraisal teams screen the institution’s Systems Portfolio evidence in relation to the Criteria
for Accreditation and the Core Components. This step is designed to position the institution for
success during the subsequent review to reaffirm the institution’s accreditation. In order to
accomplish this task, HLC has established linkages between various Process and Results questions
and the Criteria’s Core Components. Systems Appraisal teams have been trained to conduct a “soft
review” of the Criteria/Core Components for Systems Portfolios completed in the third year of the
AQIP Pathway cycle and a more robust review for Systems Portfolios completed in the seventh year.
The formal review of the Criteria and Core Components for purposes of reaffirming the institution’s
accreditation through the comprehensive evaluation that occurs in the eighth year of the cycle, unless
serious problems are identified earlier in the cycle. As part of this Systems Appraisal screening
process, teams indicate whether each Core Component is “strong, clear, and well-presented,”
“adequate but could be improved,” or “unclear or incomplete.” When the Criteria and Core
Components are reviewed formally for reaffirmation of accreditation, peer reviewers must determine
whether each is "met", "met with concerns", or "not met".

The full report documents in detail the Appraisal team’s best judgment as to the current strength of
the institution’s evidence for each Core Component and thus for each Criterion. It is structured
according to the Criteria for Accreditation and the Systems Appraisal procedural document.
Institutions are encouraged to review this report carefully in order to guide improvement work
relative to the Criteria and Core Components.

Immediately below the team provides summary statements that convey broadly its observations
regarding the institution’s present ability to satisfy each Criterion as well as any suggestions for
improvement. Again, this feedback is based only upon information contained in the institution’s
Systems Portfolio and thus may be limited.

Instructions for Systems Appraisal Team

In this section, the team should create summary statements/suggestions for improvement for each of
the Criteria for Accreditation.

Evidence

Criteria for Accreditation – Evidence Screening Summary

It should be noted that in general Cossatot's provision of evidence could be strengthened. Often the
College makes assertions that are not backed up by evidence. 

Criterion 1. Mission

The institution’s mission is clear and articulated publicly; it guides the institution’s operations.

Cossatot Community College of the University of Arkansas - Final Report - 6/17/2019

Page 6



Core Component 1.A was judged to be Adequate.

Core Component 1.B was judged to be Adequate.

Core Component 1.C was judged to be Clear

Core Component 1.D was judged to be Clear.

The evidence provided was adequate yet could be strengthened. In particular, evidence of
alignment of budget with the mission and strategic planning is weak. Also, it is not clear that
the college has made an effort to improve the diversity of its faculty, administration, and staff
to reflect that of its community.                      

 Criterion 2. Integrity: Ethical and Responsible Conduct

The institution acts with integrity; its conduct is ethical and responsible.

Core Component 2.A was judged to be Clear.

Core Component 2.B was judged to be Clear.

Core Component 2.C was judged to be Adequate.

Core Component 2.D was judged to be Adequate

Core Component 2.E was judged to be Clear

In particular, it is not clear how the governing board delegates oversight of academic matters
to the faculty. While policies are cited, evidence of how they are applied would strengthen
this Criterion.

 Criterion 3. Teaching and Learning: Quality, Resources, and Support

The institution provides high-quality education, wherever and however its offerings are delivered.
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Core Component 3.A was judged to be Adequate.

Core Component 3.B was judged to be Adequate.

Core Component 3.C was judged to be Unclear.

Core Component 3.D was judged to be Adequate.

Core Component 3.E was judged to be Unclear.

Program Learning Outcomes (PLOs) were not found for all programs, either in the Portfolio,
Catalog, or website. As such, the levels of performance cannot be determined to be
appropriate to the degree or certificate required. It is not clear how the college ensures that it
has sufficient numbers of faculty for both classroom and non-classroom duties. Evidence of
how faculty members stay current in their disciplines was not presented. Options for students
to voluntarily gain support in the effective use of information resources were presented;
however, it is not clear how these points of contact and activities culminate in a process that
determines and addresses the learning support needs of students. It is not clear how Cossatot
demonstrates claims it makes about contributions to its students’ educational experiences.
Other than participation rates and the single grant-based service learning project, there is no
demonstration of claims made likely because co-curricular assessment is still being developed.
As such, it is not clear how the learning outcomes for these activities are set or aligned with
the institution’s mission, or if the College will use the College Learning Outcomes (CLOs).

 Criterion 4. Teaching and Learning: Evaluation and Improvement

The institution demonstrates responsibility for the quality of its educational programs, learning
environments, and support services, and it evaluates their effectiveness for student learning through
processes designed to promote continuous improvement.

Core Component 4.A was judged to be Adequate.

Core Component 4.B was judged to be Unclear.

Core Component 4.C was judged to be Unclear.

It was asserted in the Portfolio that faculty and division chairs identify prerequisite course
requirements and how they do so, but no evidence of this practice was present. It is not clear
that the College has established PLOs for all of its programs, or that there are clear processes
for the assessment of these PLOs. At this time, the College does not appear to be directly
assessing student learning in co-curricular areas. It is not clear that the College has used
assessment data to make improvements to student learning. As the College appears to be very
early in its assessment efforts, in spite of the fact that the assessment of student learning
outcomes has been in the Criteria for Accreditation for many years. It is also not clear that the
college applies good practices to its assessment efforts. While some goals for retention,
persistence, and completion may have been established for programs, college-wide goals that
are attainable and appropriate do not appear to have been established.
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 Criterion 5. Resources, Planning, and Institutional Effectiveness

The institution’s resources, structures, and processes are sufficient to fulfill its mission, improve the
quality of its educational offerings, and respond to future challenges and opportunities. The
institution plans for the future.

Core Component 5.A was judged to be Adequate.

Core Component 5.B was judged to be Unclear.

Core Component 5.C was judged to be Adequate.

Core Component 5.D was judged to be Adequate.

Though the Systems Portfolio presented information on the technological infrastructure and
procedures, no evidence was found to substantiate the claims that this infrastructure is
sufficient, reliable, and secure. Additionally, the Systems Portfolio states that resource
allocations ensure that educational purposes are not adversely affected; however, no direct
evidence of this was provided. Evidence of how the goals incorporated into the mission
statement and strategic plan are realistic in light of Cossatot’s organization, resources, and
opportunities were not provided in the Portfolio. There is no evidence in the Portfolio
regarding how academic matters are delegated to faculty.Given the role of faculty in having
responsibility for academic matters as specified in Core Component 3.C.1, this is an
important omission and the College may benefit from establishing policies that clarify the
role of faculty related to the curriculum and other academic matters. Core Component 5.C
may be strengthened once the College is consistently assessing both CLOs and PLOs, as there
will be an opportunity to link the results of assessments to planning and budgeting, and to
strengthen programs that may show weak assessment results. No evidence of how the
Chancellor reviews the progress of the institution’s goals was provided. Evidence for how the
College learns from its operational experience and applies that learning would be improved
by providing documentation on what the College has learned from its review of its operations.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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4 - Quality of Systems Portfolio

In this System Appraisal, peer review teams should acknowledge any work that the institution has
begun toward addressing the Criteria for Accreditation and the Core Components. The more focused
analysis remains on the AQIP Categories and the institution’s evidence related to the Process (P),
Results (R), and Improvement (I) questions. In cases where there was HLC follow-up stemming from
the institution’s previous reaffirmation review, the institution may request closer scrutiny of those
items during this Systems Appraisal.

Instructions for Systems Appraisal Team

Because it stands as a reflection of the institution, the Systems Portfolio should be complete and
coherent, and it should provide an open and honest self-analysis on the strengths and challenges
facing the institution. In this section, the peer review team provides the institution with constructive
feedback on the overall quality of the Systems Portfolio, along with suggestions for improving future
Systems Portfolio submissions.

Evidence

The overall quality of the Systems Portfolio was adequate with the Categories organized and
supported by documents. The sub-components of each Category were labeled and references to the
Criteria were indicated. The links to the evidence documents were active. And overall, the Portfolio
was well-written with few grammatical errors. However, there are concerns and items that need to be
addressed. Throughout the various categories and related process questions, the College did not
describe practices that were expected to be repeated on some type of predictable basis, and the
College did not identify measures that were consistently utilized, analyzed, and compared internally
and externally to assess the effectiveness of its processes and practices. In the absence of defined
processes, it is difficult to effectively use data to inform future improvements. Examples are listed
below:

Frequently Cossatot provided a list of activities rather than a process when the Portfolio clearly
asked for a process. In this example, the prompt in the Portfolio asks the writers to “Describe the
processes for supporting ethical scholarly practices by students and faculty. This includes, but is
not limited to, descriptions of key processes for the following: Ensuring ethical learning and
research practices of students.” As noted, the College provided a series of activities, rather than a
process.

“All employees sign a code of conduct, which reflects a promise of ethical behavior, upon hiring.
The evaluation process of faculty also helps to ensure ethical practices. We conduct classroom
observations on a regular basis for both face-to-face and online courses. A standard instrument,
the Classroom Observation form, is used for face-to-face courses and the COLT rubric is used
for distance courses. Part of the faculty evaluation process also includes student evaluation of
instructor each semester, a self-evaluation completed by each faculty, and a supervisor
component (as described in 3P2). Division chairs and faculty work together to create a Personal
Development Plan annually based on results from the full evaluation. A review of ethical
practices is embedded in the evaluation process, and concerns are discussed between the division
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chair and faculty following a discovery.” This is a list of activities, not the description of a
unified process of ensuring ethical learning and research practices. 

When providing data, Cossatot frequently did not provide the information required in the
prompt. “What are the results for determining if students possess the knowledge, skills, and
abilities that are expected at each degree level? The results presented should be for the processes
identified in 1P1. All data presented should include the population studied, response rate and
sample size. All results should also include a brief explanation of how often the data is collected,
who is involved in collecting the data and how the results are shared. In many instances
(feedback provided in the categories of the assurance arguments) the data presented did not
include the population studied, response rate and sample size. The readers were not given
enough context to interpret the data presented without that information.

The College appears to have a limited number of measurement tools and included data from the
same survey, Are We Making Progress (an indirect measure), in numerous instances. Depending
on a small number of tools may impact the accuracy and relevance of the data and data analysis
and thereby impact the College’s ability to use data to make changes and improvements.  

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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5 - AQIP Category Feedback

The Systems Appraisal Feedback Report addresses each AQIP Category by identifying strengths and
opportunities for improvement. Through detailed comments, which are tied to the institution’s
Systems Portfolio, the team offers in-depth analysis of the institution’s processes, results and
improvement efforts. These comments should be straightforward and consultative, and should align
to the maturity tables. This allows the team to identify areas for improvement and recommend
improvement strategies for the institution to consider.

I - Helping Students Learn

Focuses on the design, deployment, and effectiveness of teaching-learning processes (and on the
processes required to support them) that underlie the institution’s credit and non-credit programs and
courses.

Instructions for Systems Appraisal Team

In this section, the team should provide a consensus narrative that focuses on the processes, results
and improvements for Common Learning Outcomes, Program Learning Outcomes, Academic
Program Design, Academic Program Quality and Academic Integrity.

Independent Category Feedback for each AQIP Category from each team member should be
synthesized into an in-depth narrative that includes an analysis of the institution's processes, results
and quality improvement efforts for each category. Wording from the Stages in Systems Maturity
tables for both processes and results should be incorporated into the narrative to help the institution
understand how the maturity of processes and results have been rated. The narrative should also
include recommendations to assist the institution in improving its processes and/or results. It is from
this work that the team will develop a consensus on the Strategic Challenges analysis, noting three to
five strategic issues that are crucial for the future of the institution. Please see additional directions in
the Systems Appraisal procedural document provided by HLC.

Evidence

CATEGORY 1: HELPING STUDENTS LEARN

Category 1 focuses on the design, deployment, and effectiveness of teaching-learning processes (and
the processes required to support them) that underlie the institution’s credit and non-credit programs
and courses. 

1.1: COMMON LEARNING OUTCOMES

Common Learning Outcomes focuses on the knowledge, skills, and abilities expected of graduates
from all programs. The institution should provide evidence for Core Components 3.B., 3.E., and 4.B.
in this section.
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1P1   Describe the processes for determining, communicating and ensuring the stated common
learning outcomes, and identify who is involved in those processes. This includes, but is not limited
to, descriptions of key processes for the following:

Aligning common outcomes (institutional or general education goals) to the mission,
educational offerings and degree levels of the institution (3.B.1, 3.E.2)

Systematic: Cossatot Community College revised its college learning outcomes (CLOs), including
the addition of a diversity component, in AY 2017 and has aligned them with the recently revised
mission statement. The College has four CLOs: personal and global awareness, problem-solving,
critical thinking, and communication. The Assessment Council (AC) consisting of select members of
faculty and staff focused on assessment, has developed a degree mapping template that includes one
of the four CLOs, but no actual course mapping of CLOs was included. Table 1-2 provided evidence
of the alignment of programs by division with the CLOs. However, as the process was implemented
in AY2017, the College may want to evaluate it for improvement to move to a higher maturity level.

Determining common outcomes (3.B.2, 4.B.4)

Systematic: The process to determine the outcomes was managed by the AC and included a focus on
relevancy to the mission, measurability, and suitability for assessment of all its course offerings. The
process included coordination and communication across academic divisions using shared
governance processes. In order to move to the next level of maturity, the College may consider
developing a process to periodically review the CLOs through the Program Review and also by
engaging with key stakeholders, such as industry partners.

Articulating the purposes, content, and level of achievement of the outcomes (3.B.2, 4.B.1)

Systematic: The process to assess and make available the level of achievement of the outcomes is
managed by the Institutional Research and Assessment (IRA) office and is based on a rotational
schedule for the four CLOs. The IRA director articulates the CLOs, the assessment plan, and the
distribution of data and results to the academic divisions on a semester basis. While the IRA director
sets the levels of achievement, the College may want to include broader participation by the faculty.
However, an evaluation of this process was not included. Cossatot describes resources such as the
Academic Catalog and website that are used to articulate the purposes and content of CLOs and make
them available to students. The online Catalog includes the CLOs on the “Who We Are” page. The
process for maintaining the information in the Student Handbook and Catalog was not provided.

Incorporating into the curriculum opportunities for all students to achieve the outcomes (3.B.3,
3.B.5)

Systematic: The process deployed by Cossatot to incorporate into the curriculum opportunities for all
students to achieve the outcomes involves the faculty mapping courses to the CLOs for all associate
degrees and technical certificates, the selection of courses to assess, and the identification of
assignments to use in the assessment. Combined, this complies with the state-mandated minimum
core requirements. The process appears to be a collaborative process that is explicit and repeatable.
The College may want to want to evaluate it for improvement to move to a higher maturity level. The
Assessment Plan was developed in February 2019; however, it is not clear that the College has
established the level of achievement for all CLOs. 

Ensuring the outcomes remain relevant and aligned with student, workplace and societal needs
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(3.B.4)

Systematic: The AC and IRA oversee the assessment process to ensure that the CLOs remain
relevant through a three-year review cycle. The faculty and academic leadership team are responsible
for courses and programs and the program review processes to align with students, employers,
transfer institutions expectations, Arkansas Department of Higher Education (ADHE) standards and
expectation of state mandates (ACTS). Students are surveyed during their first and last semester for
their perspective on the CLOs. The institution reports that during this review process, if any CLOs
require revision, the AC will lead the process for change. The College may want to evaluate its
current process for this sub-component for improvement to move to the next level of maturity.

Designing, aligning and delivering cocurricular activities to support learning (3.E.1, 4.B.2)

Reacting: Cossatot defines co-curricular as experiences that are hands-on, future-focused, put ideas
into practice, and showcase achievements. The College states that it is adding the assessment of
learning outcomes to these activities and is moving toward formal measurement. However, it is not
clear how the learning outcomes for these activities are set, or if the College will use the CLOs.
While this prompt (1P1f) asks institutions to provide their processes for designing, aligning, and
delivering co-curricular activities, Core Component 4.B.2 in the Criteria for Accreditation requires
that co-curricular activities are actively assessed. Cossatot is encouraged to ensure that it continues to
proceed with its plans for the assessment of student learning in co-curricular areas. The College has
an opportunity to formalize the process and align and deliver co-curricular activities that enhance
and support student learning. In this regard, the College may wish to consider the Council for
Advancement of Standards (CAS) to connect activities to CAS standards and those standards to
CLOs. 

Selecting the tools, methods, and instruments used to assess the attainment of common
learning outcomes (4.B.2)

Systematic: Through a pilot, Cossatot determined to use the existing Blackboard software as the tool
for assessment across courses. This tool was determined to be the most feasible because several
faculty were already trained, the tool was in place, and no additional funds were needed to purchase
additional analytical software. While the College asserts that after the revision of the CLOs, a process
was used to research and develop common rubrics, then train faculty in their use, the actual process
for the selection of these rubrics was not described. The IRA office analyzes the data, and then the
AC makes recommendations to the faculty. The assessment process itself includes feedback for
improvements. Evaluating this process for applicability to other decisions regarding the selection of
assessment tools may help Cossatot realize a higher level of maturity.

Assessing common learning outcomes (4.B.1, 4.B.2, 4.B.4)

Reacting: Cossatot has established a process for the assessment of its CLOs; however, the process is
in the earliest stages of implementation. The artifacts collected through Outcomes Assessment in
Blackboard are assessed electronically and the downloaded results are housed in the IRA office.
Artifacts collected outside of the Outcomes Assessment, such as projects and portfolios, are assessed
using non-electronic methods. The above process was launched in 2018 and was developed in
response to previous HLC feedback and the Strategy Forum. Indirect assessment of CLOs was
launched in AY 2018 with an incoming, new student survey. However, because the process is so new,
there is no trend data and very limited results. The above processes may be strengthened if it were
clear that faculty have opportunities to provide feedback on the actual process in addition to the
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assessment data. 

1R1   What are the results for determining if students possess the knowledge, skills, and abilities that
are expected at each degree level? The results presented should be for the processes identified in 1P1.
All data presented should include the population studied, response rate and sample size. All results
should also include a brief explanation of how often the data is collected, who is involved in
collecting the data and how the results are shared. These results might include:

Summary results of measures (include tables and figures when possible)

Reacting: Cossatot reports results for CLO #1 where a significant majority of students are below
adequate for all sub-categories of the CLO, ranging from 50% to 95% of students scoring below
adequate, depending upon the sub-category being assessed. Graduate survey data is presented, as well
as student satisfaction survey data from the Educational Resource Center (ERC); however, these are
measures of satisfaction rather than measures of student learning. Data were provided via student
self-assessment, and do not yet reflect changes after learning opportunities have occurred. No
indication of the population studied, response rate, sample size, etc. was provided. As these
assessment processes as defined above are in their first cycle of implementation, there are not enough
data to develop trends. 

The results received for the assessment of co-curricular programs were qualitative lists of
accomplishments, poster information, or participation charts. However, the data did not include a
direct connection to the CLOs or to an assessment of learning other than participation. For example,
the itemized list might have included a correlation between what was accomplished and the original
goals.

Comparison of results with internal targets and external benchmarks

Reacting: The assessment cycle is relatively new since the establishment of the new CLOs. Processes
appear to be in the pilot stage or have completed one cycle and therefore analysis for patterns and
trends are yet to be performed. As the process for the assessment of CLOs is new, the majority of
results were far below the aspirational target of 70%. The College has some benchmark data from the
graduate survey and plans to reach out to other two-year colleges in the state. As more data are
collected, processes improved, and trends are developed, the College may be able to move to a more
mature level. 

Interpretation of results and insights gained

Reacting: Little interpretation was provided, lacking evidence of application of the results leading to
improvements. As such, the College appears to be in the early stages of this assessment process and
does not appear to have enough data for interpretation, other than to state that the targets were not
achieved. The interpretation that was included in the Portfolio is reacting in nature, lacking evidence
of application of the results leading to improvements. 

1I1     Based on 1R1, what process improvements have been implemented or will be implemented in
the next one to three years? (4.B.3)

Improvements identified by Cossatot include the restructure of the assessment process, the creation of
the Assessment Council, and the cycle of assessment. Additionally, attention has been given to
identifying the co-curricular programs and respective assessments.
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The College acknowledges that it lacks sufficient data and has taken steps toward increasing the data
by implementing additional surveys. Cossatot has clearly spent a considerable amount of time and
resources in the development of its CLOs related to assessment processes, and the creation of an
Assessment Council. All of these are poised to help the College make significant strides in assessing
and improving student learning.

Additionally, attention has been given to identifying the co-curricular programs and respective
assessments. Cossatot Community College is in the early stages of collecting and fully evaluating its
performance for assessing CLOs for all students. 

 1.2: PROGRAM LEARNING OUTCOMES

Program Learning Outcomes focuses on the knowledge, skills and abilities graduates from particular
programs are expected to possess. The institution should provide evidence for Core Components 3.B.,
3.E., and 4.B. in this section.

1P2   Describe the processes for determining, communicating and ensuring the stated program
learning outcomes and identify who is involved in those processes. This includes, but is not limited
to, descriptions of key processes for the following:

Aligning learning outcomes for programs (e.g., nursing, business administration, elementary
teaching, etc.) to the mission, educational offerings and degree levels of the institution (3.E.2)

Reacting: The Portfolio indicates that the process to align program learning outcomes (PLOs) to the
mission is similar to that used to align the CLOs. As presented in the Portfolio, the PLOs start with
the curriculum process and are confirmed during the program reviews. It is not clear how the PLOs
are aligned with the educational offerings and degree levels of the College. The current PLOs were
developed in AY2017. The College may want to consider fully outlining the PLO alignment process,
including the evaluation of the process, to move to a higher level of maturity. 

Determining program outcomes (4.B.4)

Reacting: The process used to develop the General Education PLOs was deployed in AY2017
following feedback received from the previous Systems Portfolio and was led by the division chairs.
The process for determining the PLOs was not explicit in the Portfolio, mentioning only the lead and
those who provided input. Professional and career programs determined program-specific outcomes
with input from external partners and advisory committees with the process led by faculty and
division chairs. The PLOs for accredited programs are based on the standards of the respective
accrediting agency. Cossatot may benefit by periodically reviewing these processes, particularly those
not associated with professional accrediting bodies, and sharing lessons learned with the entire four-
campus community and communicated to students. As is, there is no indication of the process being
repeatable or documented with measurable goals.

Articulating the purposes, content, and level of achievement of the outcomes (4.B.1)

Reacting: Cossatot makes the purpose and general description of its degree programs available to
students through the website and the Student Handbook/Catalog. Achievement of outcomes such as
licensure pass rates is made available online; however, the PLOs and achievement of each were not
found in the online Catalog, program information, or Degree Plans for other programs. The process
to assess and make available the level of achievement of the outcomes includes the IRA office and
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division chair, and program faculty. When appropriate, program requirements, prerequisites, and
application requirements are included. Level of achievement for medical programs is included in
program handbooks and could serve as an example for other programs. While Cossatot lists
descriptions of programs and their requirements, it is not clear where or how PLOs are
communicated to students.

Ensuring the outcomes remain relevant and aligned with student, workplace and societal needs
(3.B.4)

Systematic: Cossatot ensures the outcomes remain relevant through a continuous cycle of formal and
informal review of PLOs, including program reviews, program advisory boards, curriculum
modification, accrediting bodies, partnership institutions, and faculty-led revisions. This indicates the
alignment of processes with coordination and communication among units. Within the General
Education division, the division chair plans a review of PLOs every three years. Because PLOs within
this division are new, a review has not yet been completed in full. The College could improve the
maturity of this process by designing and implementing a plan to evaluate the effectiveness of these
changes and use that data to make improvements. 

Designing, aligning and delivering cocurricular activities to support learning (3.E.1, 4.B.2)

Reacting: The process for designing and delivering co-curricular activities to support programs
involves the division chair and activity sponsors. Sufficient documentation must be provided to
secure approval. The process is the same across all divisions however the number and scale of co-
curricular opportunities vary. The Portfolio did not describe the process beyond who approves the
request and the type of documentation that may be submitted to support the application. Outcomes for
such activities are not necessarily learning outcomes. For example, the Student Ambassador
Application included in 1P1f includes responsibilities, yet it does not include any outcomes, learning
or otherwise. The College has an opportunity to formalize the process and use data-driven decision-
making about its effectiveness in enhancing student learning. 

Selecting the tools, methods, and instruments used to assess the attainment of program
learning outcomes (4.B.2)

Systematic: Cossatot describes a process that is faculty-driven for selection of methods, tools,
instruments to assess the attainment of PLOs. These methods and tools vary based on input from
program faculty, the division chair, and requirements of accrediting agencies. It is not clear if this
process has been evaluated for improvement and what criteria is used to select the tools that will be
used to assess the attainment of PLOs.

Assessing program learning outcomes (4.B.1, 4.B.2, 4.B.4)

Reacting: The processes for assessing PLOs as well as the timelines for program evaluation are
developed by each division. These efforts are led by the division chairs. The cycle and requirements
for program reviews are developed and shared by the CAO. The assessment of the PLOs includes
General Education as well as career and technical programs. Examples of the process based on the
respective accrediting agency for practical nursing, registered nursing, occupational therapy, and
physical therapy were provided in the Portfolio. The process for assessing PLOs for programs that are
not accredited by a program-specific accrediting agency is not clear. It is also not clear if this
evaluation includes direct assessment of PLOs. The attached Program Review for Associate of Arts,
Associate of General Studies, and Associate of Science contains almost no information about the
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assessment of PLOs. 

1R2   What are the results for determining if students possess the knowledge, skills, and abilities that
are expected in programs? The results presented should be for the processes identified in 1P2. All
data presented should include the population studied, response rate and sample size. All results
should also include a brief explanation of how often the data is collected, who is involved in
collecting the data and how the results are shared. These results might include:

Overall levels of deployment of the program assessment processes within the institution (i.e.,
how many programs are/not assessing program goals)

Reacting: The evidence provided for the assessment of PLOs is primarily based on programs
requiring a certification or licensure examination. While this is indicative of student success in these
programs, it is not direct evidence related to the established PLOs. No data were provided for direct
assessment of PLOs other than these accredited programs. 

Summary results of assessments (include tables and figures when possible)

Reacting: Cossatot provided pass rate results for several of the programs as well as program reviews
and self-study reports. The data tables, for the most part, lacked segmentation and a meaningful
indicator that informed the level of results. For example, 39 NCCER Secondary-Industrial
Maintenance credentials were earned fall 2018; 39 out of how many or what percentage does 39
represent?  Another example, the data for Cosmetology pass rates conveyed no meaning to the
Systems Appraisal team without some context provided.   

Comparison of results with internal targets and external benchmarks

Reacting: While the College provided results for several programs’ accreditation or licensure pass
rates, these data lacked basic data elements such as the total population attempting specific exams.
Establishing internal targets for all programs, along with external benchmarks, may help Cossatot
identify areas for improvement and potentially help the College move to a higher maturity level for
these results. 

Interpretation of assessment results and insights gained

Reacting: The interpretation provided was a general summary of the results and did not indicate
areas identified for improvement. In the Improvements section, several changes within the Medical
Education division were identified. These changes were based on feedback received which indicates
responsiveness by the College to results received. Although it recognizes the need, the College did
not include specific ways to improve its program outcomes assessment process and revision of
outcomes 

1I2     Based on 1R2, what process improvements have been implemented or will be implemented in
the next one to three years? (4.B.3)

Cossatot identified several areas for improvements including the development of the PLOs for
general education, assessment of co-curricular activities, the addition of certifications and embedded
skills based on feedback received, and numerous changes within the Medical Education division. The
College has made changes to programs based upon advisory council, faculty, student, accrediting
bodies and employer feedback. Cossatot has also identified in-state and out-of-state institutions for
benchmarking. Sharing these processes and outcomes may benefit the programs and the institution as
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they continue their work to assess PLOs, along with co-curricular activities.

1.3: ACADEMIC PROGRAM DESIGN

Academic Program Design focuses on developing and revising programs to meet stakeholders’ needs.
The institution should provide evidence for Core Components 1.C. and 4.A. in this section.

1P3   Describe the processes for ensuring new and current programs meet the needs of the institution
and its diverse stakeholders. This includes, but is not limited to, descriptions of key processes for the
following:

Identifying student stakeholder groups and determining their educational needs (1.C.1, 1.C.2)

Systematic: Cossatot recognizes its diverse population of students and their educational needs and
uses the application, Accuplacer, and an incoming student survey to identify student stakeholder
groups and determine their needs. Input from external stakeholders such as school administrators is
also considered. While these are all activities that contribute to the identification of student needs, the
processes, as stated in the Portfolio, do not appear to include the setting of targets, collecting and
evaluating data, and using the data to close the feedback loop.

Identifying other key stakeholder groups and determining their needs (1.C.1, 1.C.2)

Reacting: While Cossatot has multiple methods for identifying other key stakeholder groups and
determining their needs, it is not clear that there is a consistent process for doing so. The Portfolio
reflects a list of activities rather than a defined process. There does not appear to be an established
methodology to determine the effectiveness of these efforts. For example, does the College complete
an environmental scan or use other tools to identify stakeholder groups?  Needs are primarily
identified through open forums, informal discussions, meetings, and feedback surveys. The College
may want to consider formalizing the processes so that they are repeatable, documented, and
measurable. 

Developing and improving responsive programming to meet all stakeholders’ needs (1.C.1,
1.C.2)

Systematic: Cossatot presented several documents, College Policy, and the faculty-driven steps that
are taken for program and course development, delivery and improvement. All new program
development guidelines are set forth by ADHE. The College CAO coordinates responsive course
offerings that are reported to be determined by students’ needs. If a program requires external
accreditation, the specific accrediting guidelines are also followed. It is not clear if Cossatot has
identified an evaluation process to determine how its implementation of the new course and new
program processes are responsive and meeting all stakeholder needs. 

Selecting the tools, methods, and instruments used to assess the currency and effectiveness of
academic programs

Reacting: It seems possible to infer that Cossatot primarily uses its program review process,
interactions with advisory boards, and reviews by specialty accreditors to ensure the currency and
effectiveness of its academic programs. However, no specific information about the program review
process was included in this response, particularly about selecting the information and data reviewed.
It is impossible to determine from the response provided, the effectiveness of the methods and
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instruments used to assess the currency and effectiveness of the College’s academic programs.

Reviewing the viability of courses and programs and changing or discontinuing when
necessary (4.A.1)

Systematic: Cossatot reports that course discontinuations are typically the result of the termination of
partnerships and lack of qualified staff, and not due to lack of low enrollments. On the other hand,
the viability of programs is assessed after recruiting and marketing efforts fail. The CAO usually uses
yearly progress reports for declining programs and places them on the inactive list for possible
renewed interest before permanently deleting the program. The seven-year program review process,
which aligns with ADHE standards, also assists with determining viability and changing program
needs. The College may want to evaluate these processes for optimum effectiveness and efficiencies
to move to a higher maturity level. 

1R3   What are the results for determining if programs are current and meet the needs of the
institution’s diverse stakeholders? The results presented should be for the processes identified in 1P3.
All data presented should include the population studied, response rate and sample size. All results
should also include a brief explanation of how often the data is collected, who is involved in
collecting the data and how the results are shared. These results might include:

Summary results of assessments (include tables and figures when possible)

Reacting: Few of the results presented by Cossatot are related to determining if programs are current
and effective. The graduate survey is one measure; however, it would be difficult to make specific
improvements based on these indirect results. For example, a college-wide survey administered in
AY 2017 did not include all results providing only the scores for areas that the College had high
ratings regarding diversity-related questions. The College may want to consider identifying specific
data that inform its decisions and identifies areas for improvement such as the graduate data used for
seven programs. 

Comparison of results with internal targets and external benchmarks

Reacting: The Portfolio did not report any internal targets or data benchmarked with other
institutions. Such data could help the College determine the effectiveness of its processes.
Additionally, while the process in the results response shows promise as a repeatable process, it
should have been placed in the Portfolio in a process question, not in the results section. 

Interpretation of results and insights gained

Reacting: Cossatot shares some examples of how results have been used to make improvements and
inform decisions that serve student needs. However, there is such a limited presentation of relevant
data, that it is difficult to determine how Cossatot is interpreting results and gleaning insights. As
written, the College presented how results have been used and not an interpretation of the results. 

1I3     Based on 1R3, what process improvements have been implemented or will be implemented in
the next one to three years?

Cossatot identified several areas of improvement based on the feedback received: a new stakeholder
survey; services for nontraditional students; the sharing of survey results; and the plan to distinguish
and serve student populations respectively such as on-line, part-time, and full-time. Currently, the
College appears to be creating processes based on needs identified after an occurrence of a problem.
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It may be more beneficial for the College to set goals and criteria and systematically use data to make
changes or create new programs or interventions. Cossatot acknowledges a need for additional tools
to create more detailed and robust analysis to better serve students and improve programs. 

1.4: ACADEMIC PROGRAM QUALITY

Academic Program Quality focuses on ensuring quality across all programs, modalities, and
locations. The institution should provide evidence for Core Components 3.A. and 4.A. in this section.

1P4   Describe the processes for ensuring quality academic programming. This includes, but is not
limited to, descriptions of key processes for the following:

Determining and communicating the preparation required of students for the specific curricula,
programs, courses and learning they will pursue (4.A.4)

Systematic: Cossatot uses several methods to communicate the preparation needed of students to be
successful. The requirements are aligned with ADHE guidelines and research by division chairs and
are used to determine prerequisites and standards for each course to ensure success in sequential
courses. The CAO and division chairs set the cutoff scores on placement and other tests. The College
Policy 606 and Procedure 606-1 align with state requirements for concurrent enrollments. The details
of the process, including oversight and how improvements are made were not described in the
Portfolio and may help the College reach the next level of maturity.

Evaluating and ensuring program rigor for all modalities, locations, consortia and dual-credit
programs (3.A.1, 3.A.3, 4.A.4)

Systematic: College Policy 625 establishes the credit hour consistency for all modalities and course
types. All courses use the same textbooks/OER sources and materials, master syllabus and effective
AY2019, dual credit courses taught at the high school campuses will be required to use the same.
Program rigor is supported through mentoring and a faculty in-service day and is evaluated through
classroom observations and end-of-semester surveys completed by students. Online course sites are
subject to the Tech Review which monitors adherence to the online course template. Additionally, a
rubric measures the rigor of all online courses. Cossatot provided several ways through which
program rigor is evaluated and maintained; however, the processes used to deploy these were not
articulated. The College may increase the maturity level of this sub-component by better articulating
the process that supports the methods that were identified. 

Awarding prior learning and transfer credits (4.A.2, 4.A.3)

Aligned: The Portfolio included a well-articulated process for awarding prior learning or transferred
credit. This process is in compliance with College Policies 514 and 640. Various other ways in which
the College accepts prior learning credits include advanced placement exams, prior learning
experiences, portfolio development, and military training and experience. Information concerning
this area is available on the College’s online Catalog. The College may want to evaluate these
processes for optimum effectiveness and efficiencies to move to the next maturity level. 

Selecting, implementing and maintaining specialized accreditation(s) (4.A.5)

Systematic: Specialized accreditation is supported by College Policy 115 which states that Cossatot
“seeks additional accreditation from necessary accrediting agencies for specialty programs.”
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 Selection of the accrediting agency is program-based and is identified either at time of program
development, or when identified by the division chair, CAO, and faculty. Supporting processes such
as hiring, staffing, classroom and technology requirements, curriculum, assessment, budget, and
purchasing follow the accrediting agency and institutional guidelines, and serve to maintain the
accreditation status. It is unclear what criteria is used to determine when a specialized accreditation
is appropriate for programs where specialized accreditation is optional. 

Assessing the level of outcomes attainment by graduates at all levels (3.A.2, 4.A.6)

Reacting: Assessing graduate achievement includes graduate and employer surveys, program
reviews, and licensure pass rates. Additionally, the assessment of CLOs (1P1) includes graduate
surveys. The Portfolio referenced 1P1 and 2P2 however, the processes for assessing the level of
outcomes attained by graduates was not articulated in either sub-component. As the College grows its
ability to directly assess PLOs, it may be able to employ direct measures of student attainment in
those programs that do not require licensure. An opportunity exists for Cossatot to improve its
assessment practice through consistent direct assessment of PLOs in these areas. 

Selecting the tools, methods, and instruments used to assess program rigor across all
modalities

Reacting: While the Portfolio describes tools that are used to evaluate program rigor, the Portfolio
does not document the processes for selecting tools, methods, and instruments that are used in the
assessment of program rigor. 

1R4   What are the results for determining the quality of academic programs? The results presented
should be for the processes identified in 1P4. All data presented should include the population
studied, response rate and sample size. All results should also include a brief explanation of how
often the data is collected, who is involved in collecting the data and how the results are shared.
These results might include:

Summary results of assessments (include tables and figures when possible)

Reacting: Cossatot provides results that include a tech review form, number of classroom
observations, grade distributions, graduate survey and the number of students who received transfer
credits. The summary of results provided, with the exception of the indirect measure via the graduate
survey, do not assess the quality of academic programs. Also, it is not clear how Cossatot uses the
data presented to inform the processes outlined. The College may benefit from thinking holistically
about which measures best inform processes as the connection of the results to many processes is
unclear. 

Comparison of results with internal targets and external benchmarks

Reacting: No internal targets or external benchmarks are provided in the Portfolio. 

Interpretation of results and insights gained

Reacting: Cossatot provided an interpretation of some of the results, indicating insights such as the
comments concerning the grade distributions. However, overall, the Portfolio did not include
interpretation that led to the identification of areas for improvement. The connection of how the
results speak to the effectiveness of the process is not always clear. For example, the number of
classroom observations shows how many were completed but does not address the effectiveness (how
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well it worked). Connecting the intent of the process to a concise metric(s) at the time of the creation
of the process may allow Cossatot to find the best results that address output and effectiveness with
targets and/or benchmarks. 

1I4     Based on 1R4, what process improvements have been implemented or will be implemented in
the next one to three years?

Cossatot has taken steps to improve processes that will allow the College to better measure academic
rigor of programs across all modalities and locations. The College has recently revised policies and
the graduate survey to support those efforts. The College has an opportunity to collect and evaluate
direct measures, based on results of classroom observations and/or grade comparisons, and to develop
data-informed improvements. Additionally, Cossatot should develop targets and/or benchmarks
around the data it selects for these processes. 

1.5: ACADEMIC INTEGRITY

Academic Integrity focuses on ethical practices while pursuing knowledge. The institution should
provide evidence for Core Components 2.D. and 2.E. in this section.

1P5   Describe the processes for supporting ethical scholarly practices by students and faculty. This
includes, but is not limited to, descriptions of key processes for the following:

Ensuring freedom of expression and the integrity of research and scholarly practice (2.D.,
2.E.1, 2.E.3)

Systematic: The College Policies 116, 401, and 532 along with Procedure 532-1 establish the
expectations for faculty, employees and students concerning ethics and academic integrity. Of special
note is the Indiana University plagiarism training that students complete in Composition I, along
with their certificate of completion The Portfolio states what is expected; however, the processes that
are followed to ensure academic integrity are not articulated. The College may want to document
these processes to improve the level of maturity.

Ensuring ethical learning and research practices of students (2.E.2, 2.E.3)

Systematic: Cossatot ensures ethical learning and research practices of students through College
Policy 532 and Procedure 532-1. Students are informed of the academic honesty and integrity policy
on the first day of class, and the full policy is provided in course syllabi, the website, and Academic
Catalog. The ERC provides workshops throughout the year regarding academic honesty and
integrity. All students enrolled in Composition I must complete a plagiarism training and receive a
certification of completion through Indiana University. It is not clear if the College evaluates the
effectiveness of the current practices and processes.

Ensuring ethical teaching and research practices of faculty (2.E.2, 2.E.3)

Systematic: College Policies and Procedures are reported to be in place to ensure ethical teaching
and research practices of faculty. The processes help in monitoring and evaluating faculty teaching
practices, performance in classrooms, student evaluations, and follow up of violations by the Dean.
All submitted grievances follow the same process and are reviewed by the CAO to ensure the
investigative process is followed consistently. In AY 2017 faculty received training in copyright
violations. Processes for violation of the policy including penalties are in place to help prevent
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copyright violations when using materials provided from textbook publishers and creating OER
courses. It is not clear that Cossatot periodically evaluates how effective these processes are and
whether training i.e. copyright, is ongoing and available to new faculty.

Selecting the tools, methods, and instruments used to evaluate the effectiveness and
comprehensiveness of supporting academic integrity

Reacting: Faculty evaluation is the tool that is used to assess freedom of expression, integrity of
research, and scholarly practice. The Academic Integrity Violation form and process serve to assess
ethical learning and research practices of students. No evidence of how the College selected
tools/methods/instruments for the evaluation of the effectiveness of these areas with students is
present in the Portfolio, therefore the College may want to document the process for the selection of
the tools/methods/instruments to move to a more systematic level of maturity. 

1R5   What are the results for determining the quality of academic integrity? The results presented
should be for the processes identified in 1P5. All data presented should include the population
studied, response rate and sample size. All results should also include a brief explanation of how
often the data is collected, who is involved in collecting the data and how the results are shared.
These results might include:

Summary results of measures (include tables and figures where appropriate)

Reacting: No faculty results were reported. Turnitin reporting for students is presented; however, the
results are without context and without an indication of how they were used to inform improvements.
It appears the College offers multiple efforts in these areas for students, but the evidence is not linked
to a determination of the effectiveness of these efforts.

Comparison of results with internal targets and external benchmarks

Reacting: The target for Turnitin is identified as 90% of submissions to be below 24% similarity
score which was achieved once in the spring of 2017. No indication of how this data might be
disaggregated to provide areas for improvement was provided. The target for academic integrity
violations is 0. No external benchmarks were identified. 

Interpretation of results and insights gained

Reacting: Though a brief restatement of the results was presented, very little was included as
interpretation, or evidence of use to inform potential improvements.

1I5     Based on 1R6, what process improvements have been implemented or will be implemented in
the next one to three years?

Areas for improvement identified by Cossatot include revisions to the academic integrity policy form,
tracking system, and requiring students who receive a second academic integrity violation to
complete training through the ERC. Plans are underway for providing data to faculty on academic
integrity violations.

CATEGORY SUMMARY

Cossatot has a systematic process for the evaluation of faculty that provides the primary method of
assessing freedom of expression, the integrity of research, and scholarly practice of faculty. The
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Academic Integrity Violation form and process serve to assess ethical learning and research practices
of students. The Academic Integrity Violation form and process serve to assess ethical learning and
research practices of students. 

Cossatot has revised processes to ensure CLOs and PLOs meet student needs. Assessment efforts
continue to change and mature for the College; there are opportunities to ensure that outcomes are
measured as this is a Core Component for accreditation. A strong and continued focus on the direct
assessment of student learning outcomes must be the focal point of Cossatot’s improvement efforts in
the area of Helping Students Learn. 

Programs are reviewed in a clearly defined process that is mandated by the State. The College could
benefit from intentionally looking at course and program quality across modality and locations.
Additionally, Cossatot is collecting data but has not fully realized the benefits of infusing information
and analysis into its decisions processes. For example, the College has opportunities to mature by
continuing to review its collection and interpretation of assessment data; in the overall deployment of
program assessment outside of the CLOs; as well as determining internal targets and external
benchmarks. 

CATEGORY STRATEGIC ISSUES

The College is not in compliance with the HLC requirements related to the assessment of student
learning outcomes, despite receiving related feedback in 2012 from ACBSP, and in the opportunities
presented in the 2012 Systems Appraisal Feedback Report. Assessment of student learning is still in
the emerging stages as not all areas appear to be assessed, although there are established CLOs and
some PLOs. The reported assessment data appear to be largely from indirect assessment approaches
and tools. A strong and continued focus on the direct assessment of student learning outcomes must
be the focal point of Cossatot’s efforts. The College must consider significantly directing its
assessment focus to direct assessment of student learning, to analysis and interpretation of assessment
data in a manner that identifies areas for improvement for assessment of student learning, and to
designing and implementing plans for improvement.

In many cases, Cossatot makes assertions that are not backed up by evidence. In order to document
that the College is in compliance with the Criteria for Accreditation, as will be the primary focus of
future Assurance Arguments, the College must improve its ability to provide direct evidence of its
practices. 

The College has an opportunity, in spite of the fact that the AQIP Pathway is being sunset, to develop
a stronger culture of continuous quality improvement through (1) mapping and documenting its
processes, (2) ensuring that targets and/or benchmarks are established for these processes, and (3)
developing methods to evaluate them for effectiveness. This is a key component of continuous quality
improvement and is not evident in much of the Portfolio. In many cases, lists of activities rather than
the steps in a process are presented. It is not clear that the College has a deep understanding of its
most significant processes. Additionally, there was a consistent lack of longitudinal data, internal
targets and external benchmarks for the results sections of the Portfolio.

Cossatot’s use of data is weak. The over-use of the Are We Making Progress survey indicates that the
College is not collecting appropriate and responsive data for many of its processes. The lack of
longitudinal data, based on well-established internal targets and/or external benchmarks prevents the
College from using data to identify potential gaps and areas for improvements, as well as to make
data-informed decisions. When data are provided, they frequently lack context such as the population
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studies, response rate, sample size, etc. This was identified as a Strategic Issue in the 2012 Systems
Appraisal Feedback Report, and it continues to be a strategic issue.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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II - Meeting Student and Other Key Stakeholder Needs

Focuses on determining, understanding and meeting needs of current and prospective students and
other key stakeholders, such as alumni and community partners.

Instructions for Systems Appraisal Team

In this section, the team should provide a consensus narrative that focuses on the processes, results
and improvements for Current and Prospective Student Needs, Retention, Persistence and
Completion, Key Stakeholder Needs, Complaint Processes, and Building Collaborations and
Partnerships.

Independent Category Feedback for each AQIP Category from each team member should be
synthesized into an in-depth narrative that includes an analysis of the institution’s processes, results
and quality improvement efforts for each category. Wording from the Stages in Systems Maturity
tables for both processes and results should be incorporated into the narrative to help the institution
understand how the maturity of processes and results have been rated. The narrative should also
include recommendations to assist the institution in improving its processes and/or results. It is from
this work that the team will develop a consensus on the Strategic Challenges analysis, noting three to
five strategic issues that are crucial for the future of the institution. Please see additional directions in
the Systems Appraisal procedural document provided by HLC.

Evidence

CATEGORY 2: MEETING STUDENT AND OTHER KEY STAKEHOLDER NEEDS

Category 2 focuses on determining, understanding and meeting needs of current and prospective
students and other key stakeholders, such as alumni and community partners.

2.1: CURRENT AND PROSPECTIVE STUDENT NEED

Current and Prospective Student Need focuses on determining, understanding and meeting the non-
academic needs of current and prospective students. The institution should provide evidence for Core
Components 3.C. and 3.D in this section.

2P1 Describe the processes for serving the academic and non-academic needs of current and
prospective students. This includes, but is not limited to, descriptions of key processes for the
following:

Identifying underprepared and at-risk students, and determining their academic support needs
(3.D.1)

Reacting: Cossatot’s process for identifying and determining academic support needs for under
prepared and at-risk students is currently informal with the academic divisions and Student Services
working together to review student demographics, changing needs, and success factors. The College
has identified the following at-risk groups: students who are over age 24 at the time of enrollment,
Pell-eligible, African American or Hispanic, academically under prepared, first generation, single
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parent, and ESL. The College is transitioning from this informal process to a formal documented
process that will take place annually allowing it to determine if processes are identifying students and
their needs appropriately. This move to formalize the process indicates that evaluation has taken
place, resulting in identified improvement. However, as the process is currently informal, it is
reactive until sufficient time has transpired to determine the effectiveness of the formal process.

Deploying academic support services to help students select and successfully complete courses
and programs (3.D.2)

Reacting: Cossatot provides academic support services to students throughout the enrollment,
admissions, and advising processes, including a campus tour, orientation, information available in
course syllabi, the Academic Catalog, and the College website, and during advising appointments.
Students with disabilities self-identify and work with a coordinator to receive the appropriate
accommodation, and academically underprepared students are advised to take remedial courses.
Additionally, associate degree-seeking students are required to complete the Success Strategies
Course. Cossatot appears to be in the beginning stages of deploying support services that are aligned
with student success strategies and outcomes to meet all student-identified needs. It is evident in the
Portfolio that these activities are in place; however, the processes are not fully detailed or articulated
in a manner that provides evidence of being explicit and evaluated.

Ensuring faculty are available for student inquiry (3.C.5)

Systematic: College Policy 415 establishes the requirement that full-time faculty are required to be
on campus thirty hours each week; four of which are required to be office hours specifically reserved
for students. In support of this Policy, Cossatot requires that faculty send their schedules to the
division chair, CAO, and the front desk staff. Additionally, faculty post their schedules on their office
doors and include them in syllabi and the Blackboard course site. End-of-semester student surveys
also evaluate the effectiveness of instructor availability and appropriate response time for answering
student emails and inquiries. Cossatot has an opportunity to more fully document the process
including process evaluation to be able to increase the maturity level of this sub-component.

Determining and addressing the learning support needs (tutoring, advising, library,
laboratories, research, etc.) of students and faculty (3.D.1, 3.D.3, 3.D.4, 3.D.5)

Reacting: Cossatot identifies several points during which learning support needs may be identified
for the students including the application process, admissions, advising, learning disability
documentation, early alerts, and early grades. Students are expected to seek out on their own many of
the services provided to address their learning support needs. It is not clear how these points of
contact and activities culminate in a process that determines and addresses the learning support
needs of the students. 

Faculty support includes professional development, faculty meetings, and a recently deployed self-
assessment survey to identify training needs and a faculty council to provide a forum for faculty to
share concerns or needs. The College has processes for identifying full-time faculty and its student
groups and has mentioned services, events, and programs that are currently in place to address those
needs. It is not clear by the processes described if all students and faculty needs are met since the
Systems Portfolio does not mention some groups such as nontraditional students and part-time
faculty members. 

Determining new student groups to target for educational offerings and services
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Reacting: Cossatot uses census data, community information, advisory boards for career and
technical programs, Accelerating Opportunities and the director of High School Programs to identify
ways to better serve and/or target existing student groups. The Portfolio provided examples of how
actions were taken to target student groups based on data and survey responses. The advisory boards
help track employers of future graduates. Academic departments are encouraged to explore new
programs to reach out to new populations. However, a clear, repeated, ongoing and measured process
for determining new student groups is not described. In order to move to a higher level of maturity,
the College has an opportunity to document the actual processes used. Developing a practice of
process mapping for the most significant processes might be helpful.

Meeting changing student needs

Reacting: Cossatot has shown a commitment to being responsive to the changing needs of
undergraduate students by developing a new textbook program for students, responding to student
feedback with schedule changes for courses and the Testing Center, adding an online tutoring option,
and creating stackable degree programs. Additionally, the College has recently hired an IRA director
and intends to move to a more formalized approach of meeting the needs of its students. However,
what the College has implemented with the intent of meeting changing needs appears to be a result
of a reactionary observation rather than based on data and feedback. It is not clear how Cossatot is
gathering feedback to determine the effectiveness of the College’s responses to changing student
needs. Doing so may allow the College to move to the next level of maturity.

Identifying and supporting student subgroups with distinctive needs (e.g., seniors, commuters,
distance learners, military veterans) (3.D.1)

Reacting: While the Portfolio describes how the students are identified, it is not clear how the
College supports the needs of those student populations. Cossatot’s processes for identifying student
subgroups with distinctive needs are both formal and informal. The College recognizes the need for a
more robust process and the CAO has formed the Enrollment Management and Retention Team that
will work on new methods of identifying and supporting students with distinctive needs.
Additionally, the College has joined an Achieving the Dream initiative. It will be important for this
team to document its process, including measurable outcomes and a feedback loop to evaluate the
effectiveness of its methods. 

Deploying non-academic support services to help students be successful (3.D.2)

Reacting: Cossatot identifies several ways through which it serves its students with non-academic
support including financial aid. The Center for Student Success provides a food pantry, career closet,
information and workshops on interview skills, resume writing, and suicide prevention; career
services; and safety. The College is in the process of developing an evaluation process for its campus
workshops and events; extending this evaluation process to additional services may help the College
to better determine whether the services provided are actually helping students to be successful. The
response as stated in the Portfolio offers a list of services rather than a process of how these services
were selected and deployed. The College has an opportunity to advance in maturity by more clearly
identifying processes rather than listing activities.

Ensuring staff members who provide non-academic student support services are qualified,
trained and supported (3.C.6)

Systematic: Cossatot ensures that staff members who provide non-academic student support services
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are qualified through the hiring process which includes a review of the applicant’s credentials against
the job requirements. Support and training for these persons are provided through professional
development and college-wide training sessions. During the spring 2018 semester, the AQIP Steering
Committee created a survey to be deployed annually that would assist in planning professional
development opportunities for the upcoming year. Employees are also eligible to apply for tuition
reimbursement and tuition waiver to continue their education. Based on the above processes, the
College is poised to move toward a higher level of maturity and in order to do so, Cossatot is
encouraged to (1) align its employee support efforts with its strategic priorities and with other
campus-wide efforts (curriculum, student success, retention, facilities, etc.) and (2) determine
appropriate measures that leaders can analyze to evaluate the effectiveness of the efforts toward
ensuring qualifications, training, and support.

Communicating the availability of non-academic support services (3.D.2)

Reacting: The College makes use of several avenues for communicating the availability of non-
academic support services including the website, app, social media, radio station, press releases,
Blackboard, course syllabi, and campus signs. The College asserted that faculty discuss support
services during the first day of class. However, the processes that surround these avenues are not
clear. By defining a process that includes quality tools to ensure the success of its efforts,
measurement of outcomes, and analysis to make improvements, the College may be able to increase
the level of maturity.

Selecting the tools, methods, and instruments to assess student needs

Reacting: The College has described the ways in which student needs are assessed such as end-of-
course and graduation surveys. However, the selection of tools and methods and instruments to assess
student needs appear to be based on their perception of “We realize many of the tools and processes
being used may be outdated,” and not based on a formal assessment of effectiveness of its existing
tools or the needs of their own students and contexts. To mature, the College may want to develop a
process that includes the alignment of the tools that are selected to measure outcomes to determine
the effectiveness of its efforts.

Assessing the degree to which student needs are met

Reacting: The College uses student satisfaction, graduate, and program-specific surveys as well as
data sources concerning retention, persistence, enrollment, graduation, program selection and pass
rates, and credentials awarded. However, the process deployed to assess the degree that Cossatot is
meeting student needs was not articulated. Cossatot recognizes an opportunity for improvement as
described above, and has tasked the new IRA director with developing better processes in this area.
The College has an opportunity to directly assess the various student-group needs to evaluate its
efforts in meeting student needs. With the hiring of the new IRA director, the College appears to be
poised to move onto the next level of maturity in this area.

2R1 What are the results for determining if current and prospective students’ needs are being met?
The results presented should be for the processes identified in 2P1. All data presented should include
the population studied, response rate and sample size. All results should also include a brief
explanation of how often the data is collected, who is involved in collecting the data and how the
results are shared. These results might include:

Summary results of measures (include tables and figures when possible)
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Reacting: The College presents summary results of measures obtained from multiple sources
including non-traditional enrollment data, census data, new student orientation survey, success rates
in College Algebra co-requisite course, and the number of students on probation and suspension.
While Cossatot reports many measures, it is not evident how the results are being used to determine
if current and prospective student needs are being met. Moreover, it is not clear for all metrics who is
involved in the data collection and how the results are shared. Finally, while the College reports that
three surveys, student satisfaction, graduation, and program-specific are used, there are no program-
specific data included and the graduation data does not address programs. The College may consider
improving its reporting of results and include the context of its data (sample size, comparative
analysis), interpretation, and provide clear reasoning and summary of conclusions.

Comparison of results with internal targets and external benchmarks

Reacting: Comparison of results are provided for other state institutions within Arkansas when
mandated. However, it is difficult to determine what the data represent because of the abbreviations
and the lack of context for the reader. The College has an opportunity to set external targets
specifically and intentionally and use these for its own purposes of improving in this area.

Interpretation of results and insights gained

Reacting: Interpretation is often left up to the reader, and without context, population studied,
response rate or sample size, this is difficult. Rather than present a wide array of data that are
difficult for the reader to interpret, the College might consider which data are most effective at
measuring pre-determined outcomes for each area. The newly appointed IRA director may be able to
assist with this process.

2I1Based on 2R1, what process improvements have been implemented or will be implemented in the
next one to three years?

The College identified improvement to the probation and suspension processes, implementing a new
plan in AY2017 to provide additional resources and support, requiring that a record of counseling be
completed, and participating in Math Pathways to improve its co-requisite course design.
Additionally, the College has identified ways to better meet the needs of its diverse student
population and has taken steps to address this as evidenced by changes in processes, including a
satisfaction survey, changing the timing for progress reports, and future plans to develop a rubric to
identify students and prospective students who are most at-risk. However, systematic tracking of data
is relatively new across the College as evidenced by the lack of substantiation detailing how results
are shared and tracked.

2.2: RETENTION, PERSISTENCE, AND COMPLETION

Retention, Persistence, and Completion focuses on the approach to collecting, analyzing and
distributing data on retention, persistence, and completion to stakeholders for decision making. The
institution should provide evidence for Core Component 4.C. in this section.

2P2 Describe the processes for collecting, analyzing and distributing data on retention, persistence,
and completion. This includes, but is not limited to, descriptions of key processes for the following:

Collecting student retention, persistence and completion data (4.C.2, 4.C.4)
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Reacting: The processes for collecting student retention, persistence and completion data involve the
IRA director, the Enrollment Management and Retention Team, and the Registrar, as well as data
collected from ADHE and IPEDS. The CAO collects additional data at the course level and the state
performance-funding model provides other data. These processes are deployed each semester and
annually as appropriate. It is not clear that the College follows consistent processes for defining these
metrics or collecting data, and while the College has made improvements in data extraction,
reporting, and evaluation, Cossatot recognizes there are additional opportunities to improve by
developing repeatable processes focused on continuous improvement.

Determining targets for student retention, persistence, and completion (4.C.1, 4.C.4)

Reacting: It appears that Cossatot has not determined its targets on a consistent basis with various
offices/persons assigned the task. The process for determining targets is unclear. Moving forward, the
College plans for the CAO and Enrollment Management and Retention Team to develop targets for
student retention, persistence, and completion based on historical data and trends. Given that Core
Component 4.C.1 specifically requires colleges to have targets, it will be important for Cossatot to
establish these metrics as soon as possible.

Analyzing information on student retention, persistence, and completion

Systematic: The chancellor, CAO, and director of Student Services regularly monitor enrollment,
retention, and completion data, which assists in creating course schedules, determining program
viability, and making budgetary decisions. The College reviews course and division success,
retention, and program completion rates during program review process and self-study examinations.
CAO and division chairs use course completion data to determine courses with high numbers of
unsuccessful students and have conversations with faculty determine ways to improve. While data is
collected by multiple departments, Cossatot acknowledges that it does not have a college-wide
process for data analysis concerning retention, persistence, and completion. The College has an
opportunity to formalize an all-inclusive approach in order to increase the maturity level of this sub-
component.

Meeting targets for retention, persistence and completion (4.C.1)

Reacting: Cossatot reports that some targets are informal and short-term while other targets are
more formal and long-term, such as those included in the strategic plan. Based on the evidence
presented in the Portfolio, the College is still in the process of developing targets. For example, the
strategic plan includes a target for completion, but retention and persistence targets are not included.
Overall, the processes utilized to ensure that the College meets its targets for retention, persistence,
and completion were not articulated.

Selecting the tools, methods, and instruments to assess retention, persistence, and completion
(4.C.4)

Reacting: The College is transitioning to a new ERP/SIS system within the next three years. The
current processes in place use data determined by the state, federal, accreditation requirements, the
strategic plan, and availability of benchmarks. As such, the processes utilized do not appear to be
formalized or intentional for the needs of the College in the selection of tools, methods, and
instruments to assess retention, persistence, and completion.

2R2 What are the results for student retention, persistence, and completion? The results presented
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should be for the processes identified in 2P2. All data presented should include the population
studied, response rate and sample size. All results should also include a brief explanation of how
often the data is collected, who is involved in collecting the data and how the results are shared.
These results might include:

Summary results of measures (include tables and figures when possible)

Reacting: Cossatot has included data and reports to track its retention, persistence and completion
rates. The College has used state, federal, specialized program areas such as the Division of
Professional Studies and its own internal systems of tracking such as transfer data, credit completion
and graduation rates. The College defines retention as fall-to-spring. The data show fall-to-spring
retention rates have declined from 70% to 60% since 2016; Professional Studies semester retention
rates have hovered near 70% or more for most programs since fall 2014. The graphs included for
data in this section fail to include contextual data. No key to the acronyms of the colleges in their
system is present, making comparison difficult. It appears that in some data in the Portfolio, the
College is UAC and in some UACCC, but without a key it is impossible for the Systems Appraisal
team to discern. Based on the information provided, the College has generated results in many areas
but is yet to systematically and intentionally collect data for its own purposes.

Comparison of results with internal targets and external benchmarks

Reacting: Cossatot has a discrepancy with the ADHE in how it reports retention data, so it does not
have benchmarks for retention data. It is difficult to understand why the College defines retention
differently than the ADHE when this makes comparisons difficult. Persistence rates are benchmarked
against UA System schools and IPEDS is used for completion. Cossatot has not established internal
targets. Additionally, while some comparative data are present, lacking a key, context, population
studied, response rate, sample size, a brief explanation of how often the data is collected, who is
involved in collecting the data, and how the results are shared, it is difficult to determine how
Cossatot finds these data useful in making improvements.

Interpretation of results and insights gained

Reacting: Cossatot has focused its efforts on improving graduation rates, reducing student drops and
increasing the number of credentials awarded; however overall, little interpretation is present or
possible given the nature of the data included. Results need to be systematically evaluated and
interpreted so that insight may provide the impetus to move to the next level of maturity.

2I2 Based on 2R2, what process improvements have been implemented or will be implemented in the
next one to three years? (4.C.3)

The College is working to improve retention, persistence and completion results. Cossatot has revised
its reporting process for spring enrollment reports and has developed a process for setting targets.
Improvements are planned based on the new Enrollment Management and Retention Team along
with updated use of National Student Clearinghouse Data. The College is encouraged to prioritize its
improvements in order to come into compliance with Criterion 4.

2.3: KEY STAKEHOLDER NEEDS

Key Stakeholder Needs focuses on determining, understanding and meeting needs of key stakeholder
groups, including alumni and community partners.
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2P3 Describe the processes for serving the needs of key external stakeholder groups. This includes,
but is not limited to, descriptions of key processes for the following:

Determining key external stakeholder groups (e.g., alumni, employers, community)

Reacting: While Cossatot has multiple methods for identifying other key stakeholder groups and
determining their needs, it is not clear that there is a consistent process for doing so. The Portfolio
reflects a list of activities rather than a defined process. There does not appear to be an established
methodology to determine the effectiveness of these efforts. For example, does the College complete
an environmental scan or use other tool(s) to identify stakeholder groups?  Needs are primarily
identified through open forums, informal discussions, meetings, and feedback surveys. The College
may want to consider formalizing the processes so that they are repeatable, documented, and
measurable.

Determining new stakeholders to target for services or partnership

Systematic: The College mission and strategic planning are reported to drive the process of
identifying new stakeholders to target. While it is clear that Cossatot recognizes the need for forming
partnerships with new industries and city and county leaders, the process that is followed is not clear.
For example, who makes the initial contact, how is the partnership formed and are MOUs required?
To mature, Cossatot might consider identifying key performance indicators for each of its processes,
allowing leaders to determine the effectiveness of their efforts.

Meeting the changing needs of key stakeholders

Reacting: Cossatot identified several methods of communication that are used by the College and
key stakeholders to maintain a strong presence in their service area; however, the process used by the
College to meet the changing needs of these stakeholders was not addressed. The College may
consider developing a process map or flowchart to articulate how these methods are used to meet the
needs of its stakeholder.

Selecting the tools, methods, and instruments to assess key stakeholder needs

Reacting: The processes for selecting tools, methods, and instruments to assess is individualized and
determined by the strategic planning process, academic program review, and program advisory
participation. The College uses customized online and in-person surveys, regular advisory group
meetings to guide the academic department offerings and workforce training curriculum, and
classroom evaluation surveys offer data directly from students. The Office of Institutional
Advancement plays a key role in assisting departments with the assessment. However, no process for
how each of these groups selects outcomes and tools to assess key stakeholder needs is present in the
Portfolio.

Assessing the degree to which key stakeholder needs are met

Reacting: Cossatot understands that meeting the needs of stakeholders requires continuous
environmental scanning, strategic planning, and SWOT analysis. The College seeks feedback from
program advisory committees to meet or make changes in stakeholders’ needs. The approach
described appears to be in the early stages of development as it is not clear how the College has
systematically deployed this process across the College. The College recognizes the need for an
institutional approach and plans to do so during the next strategic planning.
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2R3 What are the results for determining if key stakeholder needs are being met? The results
presented should be for the processes identified in 2P3. All data presented should include the
population studied, response rate and sample size. All results should also include a brief explanation
of how often the data is collected, who is involved in collecting the data and how the results are
shared. These results might include:

Summary results of measures (include tables and figures when possible)

Reacting: The results that were referenced by Cossatot in the Portfolio did not directly address if key
stakeholder needs are being met. For example, the number of continuing education and workforce
training hours do not, by their own nature, indicate that needs were met, rather that training was
provided. The College has an opportunity to identify data that directly measures if needs are being
met as well as inform it on the level of performance so that areas for improvement might be
identified.

Comparison of results with internal targets and external benchmarks

Reacting: No comparison to internal targets or external benchmarks was provided. The data
presented did have a year-to-year comparison however, no target was provided to better under the
level of performance.

Interpretation of results and insights gained

Reacting: Due to the lack of results and data collection, the ability to interpret results and glean
insights is very limited. As such, no interpretation of the results was presented that indicated the
College gained insights and identified areas for improvement.

2I3Based on 2R3, what process improvements have been implemented or will be implemented in the
next one to three years?

Cossatot has hired two Economic Development coordinators and the Foundation has increased the
number of donors and funds received through the Legacy 2020 campaign. The Lockesburg Industrial
Maintenance Institute was created as a result of engagement with stakeholders on how to best meet
their needs. Workforce Development is collaborating with partners to offer solutions and resources to
industries in order to address problems being faced. However, it is difficult to discern how these
improvements stem from processes and results as there are few in this section. Improvements should
follow from processes and results that are documented in each section.

2.4: COMPLAINT PROCESSES

Complaint Processes focuses on collecting, analyzing and responding to complaints from students or
key stakeholder groups.

2P4 Describe the processes for collecting, analyzing and responding to complaints from students and
stakeholder groups. This includes, but is not limited to, descriptions of key processes for the
following:

Collecting complaint information from students

Systematic: Cossatot adheres to College Policy 501 for the collection of student complaints, which is
supported by Procedures 501-1, 501-2, 501-3, and 501-4. College Policy 206 and Procedure 206-1
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outline the process for Title IX complaints. Information about the complaint process is posted on the
College’s website and in the Academic Catalog. The CAO logs all formal complaints for record
keeping and federal compliance requirements. Though the procedures outline the process in a
manner that renders them repeatable and explicit, it is not clear how the College evaluates the data
for trends or other patterns that may be helpful to better understand the factors contributing to
student complaints in order to identify areas for improvement.

Collecting complaint information from other key stakeholders

Systematic: Complaints from other key stakeholders including employees of the College are
collected via the Are We Making Progress survey, through an online suggestion box, and informal
feedback. College Policy 203 and Procedure 203-1 give the employees the right to file a formal
grievance for any reason. Though Procedure 203-1 provides process details, the Are We Making
Progress survey, the suggestion box survey, and the informal feedback are proxy measures for
complaints and do not have a supporting process articulated in the Portfolio. Additionally, it is not
clear if the College is systematically evaluating this process to ensure it is collecting relevant
information from key stakeholders.

Learning from complaint information and determining actions

Reacting: Cossatot has a protocol for reviewing all complaints and does so to improve processes and
policies and drive strategic planning without sharing confidential information. This process is
managed by the CAO who works closely with other supervisors and departments as needed.
However, it is not clear if there is a process for systematically analyzing complaint information for
trends as required for Title IV. Additionally, there is no evidence that substantiates how the College
has learned from complaint information and determined appropriate courses of action.

Communicating actions to students and other key stakeholders

Systematic: The College has processes in place for communicating actions regarding formal
complaints to students and stakeholders and appears to take necessary actions to maintain
confidentiality whenever appropriate. For informal complaints or suggestions received through the
suggestion box, the CAO informs the entire college and takes actions when possible or needed. The
timeline for communicating to those affected parties is not clear from the information presented in
the Portfolio. Also, while the College states this information is shared to show feedback use and
guide institutional improvements, no evidence was included.

Selecting the tools, methods, and instruments to evaluate complaint resolution

Systematic: The methods for assessing student and other key stakeholder complaints are outlined in
College Policies. A log is kept in Excel as there are not sufficient numbers of complaints to warrant
other tools.

2R4 What are the results for student and key stakeholder complaints? The results presented should be
for the processes identified in 2P4. All data presented should include the population studied, response
rate and sample size. All results should also include a brief explanation of how often the data is
collected, who is involved in collecting the data and how the results are shared. These results might
include:

Summary results of measures (include tables and figures when possible)
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Reacting: A complaint log with incidents from 2016 to 2018 was provided. The College may want to
review the reliability of the data because a complaint filed in December 2017 was closed in December
2016 and a student complaint from July 2018 regarding an instructor did not identify a closure date.
Additionally, the College has an opportunity to improve the data collection and log by indicating the
complaint, the solution sought, and response. The tracking process is also incomplete because it does
not include other key stakeholders such as faculty and staff.

Comparison of results with internal targets and external benchmarks

Reacting: Cossatot offered no targets or benchmarks. Since the College mentioned the Are We
Making Progress survey, it may be helpful to establish targets in relation to employee satisfaction.

Interpretation of results and insights gained

Reacting: No interpretation of the results was presented that indicated the College gained insights
and identified areas for improvement.

2I4 Based on 2R4, what process improvements have been implemented or will be implemented in the
next one to three years?

The College has developed a more consistent process for logging complaints and has plans to develop
a more comprehensive system that includes all complaints. Cossatot is also planning to identify ways
to increase the use of the feedback form.

2.5: BUILDING COLLABORATIONS AND PARTNERSHIPS

Building Collaborations and Partnerships focuses on aligning, building and determining the
effectiveness of collaborations and partnerships to further the mission of the institution.

2P5 Describe the processes for managing collaborations and partnerships to further the mission of
the institution. This includes, but is not limited to, descriptions of key processes for the following:

Selecting partners for collaboration (e.g., other educational institutions, civic organizations,
businesses)

Reacting: Cossatot states the mission statement and strategic priorities guide how the College selects
collaborative partners. However, while the College describes its partners, the actual process is not
described. Having a process that clearly defines criteria for determining partnerships may help
Cossatot ensure appropriate resource allocation and fulfillment of institutional mission and strategic
priorities. The College has an opportunity to advance in maturity by developing processes to
periodically evaluate its partnerships and communicate these results across the College.

Building and maintaining relationships with partners

Reacting: Cossatot describes who is responsible for building and maintaining relationships with
partners that include the Director of High School Programs, division chairs, CAO, the Chancellor’s
Cabinet and faculty and staff. However, the processes that are deployed to do so were not articulated.
While Cossatot seeks to build and maintain relationships with partners, it is not clear how the
College defines success in its relationships and the steps taken to ensure relationships yield intended
outcomes.
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Selecting the tools, methods, and instruments to assess partnership effectiveness

Reacting: Cossatot provided a vague, general statement about using different methods depending on
the goals of the partnership. The Portfolio does not describe how such tools are selected, nor do the
descriptions in the Portfolio suggest that Cossatot has intentionally assigned to specific parties the
responsibility for reviewing data to determine the appropriateness and effectiveness of specific
collaborative relationships. The College might also benefit from tracking data on how well such
relationships help it move forward on its strategic goals.

Evaluating the degree to which collaborations and partnerships are effective

Systematic: Cossatot evaluates the effectiveness of its collaborations through an annual review of all
partnerships with high schools and transfer partners. Enrollment in concurrent offerings and the
Secondary Career Center is monitored to determine efficacy and to identify new opportunities. The
Director of High School Programs submits annual reports for all high school offerings. It is not clear
how this annual review process is used to make improvements to the program in order to ensure
partnerships maintain their effectiveness and to close any identified gaps.

2R5 What are the results for determining the effectiveness of aligning and building collaborations
and partnerships? The results presented should be for the processes identified in 2P5. All data
presented should include the population studied, response rate and sample size. All results should
also include a brief explanation of how often the data is collected, who is involved in collecting the
data and how the results are shared. These results might include:

Summary results of measures (include tables and figures when possible)

Reacting: The data provided in the Portfolio does not directly measure the effectiveness of aligning
and building collaborations and partnerships. Lists of activities conducted do not constitute results.
These activities do not measure the effectiveness of partnerships, nor do they include standard data
elements as listed in the results prompts such as the population studied, response rate, and sample
size.

Comparison of results with internal targets and external benchmarks

Reacting: The data presented do not include a comparison to internal targets and external
benchmarks. The data charts for matriculation, the Come Fall in Love event and the ARNEC
program showed trends and levels over four years; however, without an established target, the trends
are not informative.

Interpretation of results and insights gained

Reacting: Cossatot appears to be in the early stages of data collection and analysis. For example, it is
not clear who is involved in collecting the data and how the results are shared. No interpretation of
the results was presented that indicated the College gained insights and identified areas for
improvement.

2I5 Based on 2R5, what process improvements have been implemented or will be implemented in the
next one to three years?

The College is making an effort to rely more on data to make decisions and make changes in the
areas that need improvement, change, or a new program. Cossatot has developed a new program
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based on a model created by Tyson Foods. There are plans to track students who participate in the
Come Fall in Love recruiting events and whether they choose to attend Cossatot after graduation
from high school. There are also future efforts planned where the IRA director will support
evaluation efforts through data collection and assisting in the identification of benchmarks and
targets.

CATEGORY SUMMARY

Cossatot has some processes in place to measure student retention, persistence and completion rates.
The College is in the beginning stages of using longitudinal data, internal targets and external
benchmarks in most processes. The College seems to have an appropriate self-awareness of its
maturity levels for the processes and results. Cossatot’s processes are functioning at the reacting level
as many responses did not provide processes, but rather focused on activities. Also, there seems to be
a trend emerging in terms of results being largely reactive. As it moves forward with the new
Enrollment Management and Retention Team, the College has significant opportunities to work with
the IRA director to establish retention, persistence, and completion targets that are ambitious but
achievable.

Cossatot partners with a variety of community stakeholders primarily selected based on their
alignment with the mission statement and strategic priorities. The College seems to recognize the
importance of collaboration with K-12 partners and industry, along with the importance of using
benchmarks and internal targets to support the students and other key stakeholders, but it appears
they are at the beginning stages of creating processes as well as identifying the appropriate data to
support the effort. The processes do not appear to be evaluated for effectiveness, and the data often
lack targets and benchmarks which might inform the College on its level of performance.

 CATEGORY STRATEGIC ISSUES

Cossatot has not defined goals for student retention, persistence, and completion. While some data
related to these areas are analyzed, the lack of consistent, institution-wide targets is of concern. It is
not clear that the College is positioned to make improvements in these areas because of the lack of
data. 

In many cases, Cossatot makes assertions that are not backed up by evidence. In order to document
that the College is in compliance with the Criteria for Accreditation, as will be the primary focus of
future Assurance Arguments, the College must improve its ability to provide direct evidence of its
practices.

The College has an opportunity, in spite of the fact that the AQIP Pathway is being sunset, to develop
a stronger culture of continuous quality improvement through (1) mapping and documenting its
processes, (2) ensuring that targets and/or benchmarks are established for these processes, and (3)
developing methods to evaluate them for effectiveness. This is a key component of continuous quality
improvement and is not evident in much of the Portfolio. In many cases, lists of activities rather than
the steps in a process are presented. It is not clear that the College has a deep understanding of its
most significant processes. Additionally, there was a consistent lack of longitudinal data, internal
targets and external benchmarks for the results sections of the Portfolio.

Cossatot’s use of data is weak. The over-use of the Are We Making Progress survey indicates that the
College is not collecting appropriate and responsive data for many of its processes. The lack of
longitudinal data, based on well-established internal targets and/or external benchmarks prevents the
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College from using data to identify potential gaps and areas for improvements, as well as to make
data-informed decisions. When data are provided, they frequently lack context such as the population
studies, response rate, sample size, etc. This was identified as a Strategic Issue in the 2012 Systems
Appraisal Feedback Report, and it continues to be a strategic issue.

 

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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III - Valuing Employees

Explores the institution’s commitment to the hiring, development, and evaluation of faculty, staff and
administrators.

Instructions for Systems Appraisal Team

In this section, the team should provide a consensus narrative that focuses on the processes, results
and improvements for Hiring, Evaluation and Recognition and Development.

Independent Category Feedback for each AQIP Category from each team member should be
synthesized into an in-depth narrative that includes an analysis of the institution’s processes, results
and quality improvement efforts for each category. Wording from the Stages in Systems Maturity
tables for both processes and results should be incorporated into the narrative to help the institution
understand how the maturity of processes and results have been rated. The narrative should also
include recommendations to assist the institution in improving its processes and/or results. It is from
this work that the team will develop a consensus on the Strategic Challenges analysis, noting three to
five strategic issues that are crucial for the future of the institution. Please see additional directions in
the Systems Appraisal procedural document provided by HLC.

Evidence

CATEGORY 3: VALUING EMPLOYEES

Category 3 explores the institution’s commitment to the hiring, development and evaluation of
faculty, staff and administrators.

3.1: HIRING

Hiring focuses on the acquisition of appropriately qualified/credentialed faculty, staff and
administrators to ensure that effective, high-quality programs and student support services are
provided. The institution should provide evidence for Core Component 3.C. in this section.

3P1 Describe the process for hiring faculty, staff and administrators. This includes, but is not limited
to, descriptions of key processes for the following:

Recruiting, hiring and orienting processes that result in staff and administrators who possess
the required qualification, skills and values (3.C.6)

Systematic: Cossatot has a robust hiring process that follows College Policy 401 and is well
documented. The institution clearly outlines the steps, sequencing of those steps and who is involved
and/or responsible. While the College provides some information about its orientation process, the
actual process is not well described. The College could improve by establishing direct measures of the
effectiveness of these processes, linking measures to institutional goals, setting targets for each
measure, and establishing regular, repeated processes for gathering, analyzing and using data in its
decision-making and improvement processes.
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Developing and meeting academic credentialing standards for faculty, including those in dual
credit, contractual and consortia programs (3.C.1, 3.C.2)

Systematic: College Policy 418 established the academic credentialing standards for faculty which
are in line with HLC and ADHE standards. Procedure 418-1 presents the Instructor Qualification
Form and is used for full-time, part-time, and concurrent faculty, which leads to the assumption that
the same qualifications are required of faculty regardless of position. Procedure 418-1 also includes
the qualifications expected by course which indicates that the College has applied the qualification
standards to its own institution and curriculum. Procedurally, transcripts are reviewed by the CAO
who works with the division chairs to maintain and annually review the faculty qualification form for
all faculty including full-time, adjunct, and dual credit. While the College reviews faculty
qualifications each year, the College has an opportunity to move to an aligned maturity level by
regularly evaluating its current process for optimum effectiveness.

Ensuring the institution has sufficient numbers of faculty to carry out both classroom and non-
classroom programs and activities (3.C.1)

Reacting: The CAO and division chairs review enrollment, program credit hours, course capacity,
FTEs, and student-to-faculty ratio each semester which informs the College on its number of faculty
and the need for additional, or fewer faculty. For non-classroom programs, faculty are designated by
the division chair. While these reviews and assignments are in place, the processes through which
each are conducted are not clearly stated in the Portfolio. Further, College Policy 415 specifies only
faculty load, not how the College ensures that it has sufficient numbers of faculty for classroom and
non-classroom duties. Many ad hoc activities are listed, but no specific, repeatable process that is
evaluated for effectiveness was present.

Ensuring the acquisition of sufficient numbers of staff to provide student support services

Reacting: To ensure sufficient number of staff, Cossatot relies on enrollment data, student
satisfaction survey results, and input from faculty, staff, and students. However, no processes for
ensuring the acquisition of sufficient numbers of staff to provide student support services were
described in the Portfolio. The College may consider documenting its processes in a manner so that
they are generally understood, repeatable and subject to improvement.

Tracking outcomes/measures utilizing appropriate tools

Reacting: Cossatot did not describe a process for selecting appropriate tools and measures. For
example, the Portfolio includes a list of some measures that may be used; however, does not describe
clear processes (with steps, timelines, and targets for each measure, responsible parties, analysis, and
built-in time for reflection) in which the data are intentionally reviewed and aligned with broader
strategic goals.

3R1 What are the results for determining if recruitment, hiring and orienting practices ensure
effective provision for programs and services? The results presented should be for the processes
identified in 3P1. All data presented should include the population studied, response rate and sample
size. All results should also include a brief explanation of how often the data is collected, who is
involved in collecting the data and how the results are shared. These results might include:

Summary results of measures (include tables and figures when possible)
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Systematic: Data for faculty to student ratios were presented, and the College asserts that these ratios
have remained consistent. A swing from 18.1 to 14.41 to 18.75 does not seem consistent. The data
for instructor loads has no key and therefore no meaning. The staffing ratios are also not clear from
the data presented. Cossatot asserts that it has a commitment to diversity and refers the reader to the
strategic plan. While there are no goals detailed in the strategic plan, the annual minority report
demonstrates the College is tracking progress and measuring goal attainment for students where
targets for have been achieved for Hispanic and Native American students and 0.82% short of the
target for African American students. The staff goal was not met. In general, data provided are
somewhat random and do not provide a cohesive method for the College to establish targets or
benchmarks, set goals, work to achieve the goals, or reflect on progress.

Comparison of results with internal targets and external benchmarks

Reacting: No comparisons were presented.

Interpretation of results and insights gained

Reacting:  No interpretations were presented.

3I1 Based on 3R1, what process improvements have been implemented or will be implemented in the
next one to three years?

Cossatot identified several areas that have been improved including ensuring faculty meet the
required qualifications, developing a faculty professional development day, establishing a central
location for benefit information, and alignment between staffing needs and the budget. Future
improvement will include the development of a guide for best practices in interviewing and hiring,
utilizing administrators as instructors, and the development of a robust onboarding course for all new
hires.

3.2: EVALUATION AND RECOGNITION

Evaluation and Recognition focuses on the assessment and recognition of faculty, staff and
administrators’ contributions to the institution. The institution should provide evidence for Core
Component 3.C. within this section.

3P2 Describe the processes that assess and recognize faculty, staff and administrators’ contributions
to the institution. This includes, but is not limited to, descriptions of key processes for the following:

Designing performance evaluation systems for all employees

Systematic: College Policy 416 and Procedures 416-1 establish the process for the performance
evaluation for all employees. This process includes a self-evaluation, supervisor evaluation, peer
assessments, a professional development plan, and assessments by committee chairs. The process is
reviewed annually for improvement by a team comprised of Human Resources, the CAO, the
assistant to the Chancellor, and the Assistant to the CAO. Adjunct faculty evaluation involves one
classroom observation each year and student evaluations. While the above policy and procedures
cover all full-time employees, part-time employees are currently not evaluated through a formal
process. Developing a performance evaluation system that includes all employees may help Cossatot
move to the next level of maturity.

Soliciting input from and communicating expectations to faculty, staff and administrators
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Systematic: Cossatot describes several communication channels to solicit input from employees and
to communicate expectations. The Portfolio detailed these various methods and included the
frequency for each; however, the process through which each is deployed was not articulated. For
example, who plans and develops the agenda for the faculty or college-wide meetings and what steps
are followed to ensure attendance?  The College has an opportunity to improve the maturity level of
this sub-component by articulating more fully the processes involved.

Aligning the evaluation system with institutional objectives for both instructional and non-
instructional programs and services

Reacting: Cossatot states the evaluation processes for its employees and faculty are aligned with the
mission of providing quality education and outstanding service. There is no evident link between the
evaluation system and institutional objectives, other than to state that the process must stem from the
mission, values, and strategic plan. The College has an opportunity to describe the processes that
ensure this linkage and alignment, including evaluation, to move to the next level of maturity.

Utilizing established institutional policies and procedures to regularly evaluate all faculty, staff and
administrators (3.C.3)

Systematic: College Policy 416 and Procedure 416-1 guide the performance evaluation process for
all employees which is deployed annually in February by Human Resources. Utilizing the established
policies and procedures to regularly evaluate part-time employees may help the College move to the
next level of maturity.

Establishing employee recognition, compensation and benefit systems to promote retention and
high performance

Reacting: College Policy 417 and Procedure 417-1 are used to guide potential compensation
increases. A number of benefits such as tuition reimbursement are also provided. Some recognition
processes are in place such as recognizing employee milestones, and the outstanding staff and faculty
members. What remains unclear is how leaders know that these activities promote retention and high
performance. What measures are in place that leaders track to determine if the described activities
are having the desired impact? Also, given the significant role of adjunct and dual credit faculty in
delivering instruction, how are they being included in the process in order to promote retention and
high performance?

Promoting employee satisfaction and engagement

Systematic: The College has included the multiple ways by which it promotes employee satisfaction
and engagement. The Are We Making Progress survey is used to measure satisfaction and
engagement. Though the Valuing Employees committee is established through Policy 103, the
process by which it promotes satisfaction and engagement is not clearly stated.

Tracking outcomes/measures utilizing appropriate tools

Reacting: Cossatot did not describe a process for selecting appropriate tools and measures. For
example, the Portfolio includes a list of some measures that may be used. However, the Portfolio does
not describe clear processes (with steps, timelines, and targets for each measure, responsible parties,
analysis, and built-in time for reflection) in which the data are intentionally reviewed and aligned
with broader strategic goals.
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3R2 What are the results for determining if evaluation processes assess employees’ contributions to
the institution? The results presented should be for the processes identified in 3P2. All data presented
should include the population studied, response rate and sample size. All results should also include
a brief explanation of how often the data is collected, who is involved in collecting the data and how
the results are shared. These results might include:

Summary results of measures (include tables and figures when possible)

Reacting: The College acknowledges 100% completion rate for full-time performance evaluations
and identifies some areas of declining satisfaction based on its Are We Making Progress survey. The
results section provided the raw data for several years and an assessment that “there were positive
improvements in many areas,” but noted the leadership was championing areas that remain in need
of continued improvement. However, the response does not provide sufficient data to assess the
employees’ contributions to the institution. Doing so could enable the organization to transition to
the next level of maturity. 

Comparison of results with internal targets and external benchmarks

Reacting: The College has identified an internal target of 80% satisfaction for the Are We Making
Progress survey with results in statements identified pertinent to sub-component 3P2 exceeding the
target. While the Are We Making Progress survey data were provided for a three year period, the
context for this data needs additional development. It is not clear how the College analyzes the data
to understand the trends. What are the plans for improvement? Understanding the comparison of
these results from year-to-year may enable the College to focus its improvement efforts.

Interpretation of results and insights gained

Reacting: No substantive interpretation of results and insights was presented beyond the brief
interpretation of survey data.

3I2 Based on 3R2, what process improvements have been implemented or will be implemented in the
next one to three years?

Improvements include better processes for several committees and new retirement service. The
College mentioned that it is planning to implement evaluations for adjunct faculty. Cossatot should
note that until these evaluations are implemented they are out of compliance with Core Component
3.C.3 Instructors are evaluated regularly in accordance with established institutional policies and
procedures.

3.3: DEVELOPMENT

Development focuses on processes for continually training, educating and supporting employees to
remain current in their methods and to contribute fully and effectively throughout their careers at the
institution. The institution should provide evidence for Core Components 3.C. and 5.A. in this
section.

3P3 Describe the processes for training, educating and supporting the professional development of
employees. This includes, but is not limited to, descriptions of key processes for the following:

Providing and supporting regular professional development for all employees (3.C.4, 5.A.4)
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Systematic: Cossatot identifies its annual evaluation and budget processes as the processes that
provide for professional development. Through the creation of a Professional Development Plan
during their evaluation, employees are asked to plan for the upcoming year. While a variety of
ongoing activities provide opportunities, there does not seem to be a process for gathering
development needs from these professional development plans and summarizing the data to find
common themes that might be addressed. Tuition reimbursement is also provided. The College may
benefit by the ability to gain greater insights into the effectiveness of providing and supporting
professional development, through the documentation of a clear and regularized process that includes
a means for evaluation and use of evaluative data to close the feedback loop.

Ensuring that instructors are current in instructional content in their disciplines and
pedagogical processes (3.C.4)

Systematic: Pedagogical and instructional training is supported by the CAO and division chairs.
Faculty Development Days are organized by the CAO, Director of Adult Education, and division
chairs. Faculty may self-identify specific needs and/or those needs are identified by the supervisor
during classroom observations. Additionally, faculty may participate in training through professional
organizations. Faculty credentials are reviewed during the hiring process by the CAO and division
chair, who also maintain records on faculty qualifications. Professional Development Day
opportunities appear to be broad-based. It is not clear how instructors are kept current in instructional
content, though opportunities may be sought through the budget process. There is no evidence in the
Portfolio of how successfully this enables instructors to obtain discipline-specific opportunities.

Supporting student support staff members to increase their skills and knowledge in their areas
of expertise (e.g. advising, financial aid, etc.) (3.C.6)

Reacting: The Portfolio identifies several training opportunities and topics available to staff and
references 2P1i which states that support and training for these persons are provided through
professional development and college-wide training sessions. Though the list of training
opportunities is extensive, the processes through which this support is provided to staff members is
unclear.

Aligning employee professional development activities with institutional objectives

Reacting: While the Portfolio reported a list of activities, it is not clear that a process is in place to
align employee professional development opportunities with institutional objectives. To mature,
Cossatot is encouraged to put into place an intentional process through which (1) identified positions
establish targets for measures that indicate the effectiveness of professional development activities in
helping the institution move forward on its strategic priorities; and (2) assigned parties review the
resulting data and then use the results to inform continuous quality improvement efforts.

Tracking outcomes/measures utilizing appropriate tools

Reacting: Cossatot did not describe a process for selecting appropriate tools and measures. For
example, the Portfolio includes a list of some measures that may be used. However, the Portfolio does
not describe clear processes (with steps, timelines, and targets for each measure, responsible parties,
analysis, and built-in time for reflection) in which the data are intentionally reviewed and aligned
with broader strategic goals. As a result, it is unclear how these measures are used to inform
improvements to the processes related to employee development.
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3R3 What are the results for determining if employees are assisted and supported in their
professional development? The results presented should be for the processes identified in 3P3. All
data presented should include the population studied, response rate and sample size. All results
should also include a brief explanation of how often the data is collected, who is involved in
collecting the data and how the results are shared. These results might include:

Summary results of measures (include tables and figures when possible)

Reacting: The summary of results provided in the Portfolio only partially reflected the tools
identified in the processes. Evaluation of one professional development event was provided as well as
the results of a survey. Results from the suggestion box and other feedback, among others, were not
provided. The graphic presentation of data presented is difficult to assess without knowing the rate of
responses, analysis, and interpretation of trends. As a result, it is difficult to determine from the
results provided how they inform the effectiveness of the provision of faculty and staff development.

Comparison of results with internal targets and external benchmarks

Reacting: No comparisons of results for internal targets and external benchmarks were provided.

Interpretation of results and insights gained

Reacting: No interpretation was provided.

3I3 Based on 3R3, what process improvements have been implemented or will be implemented in the
next one to three years?

Cossatot identified the increase in the number of professional development opportunities offered and
gathering additional satisfaction data from employees as improvements. Future improvements
include a leadership training program designed to assist with succession planning and leadership
development.

CATEGORY SUMMARY

Cossatot demonstrates its commitment to the hiring, development, evaluation and recognition of
faculty, staff, and administrators through policies and procedures. The College maintains
appropriately qualified/credentialed faculty, staff, and administrators to ensure that effective, high-
quality programs and student support services are provided. However, the College has difficulty in
describing its institutional processes to deploy to each of the sub-components involved in Valuing
People. Additionally, the College has struggled to systematically collect meaningful data and appears
to be unsure of the data that might best return the results associated with key processes and in a
manner that might inform the College regarding its performance. 

Category Strategic Issues

In many cases, Cossatot makes assertions that are not backed up by evidence. In order to document
that the College is in compliance with the Criteria for Accreditation, as will be the primary focus of
future Assurance Arguments, the College must improve its ability to provide direct evidence of its
practices.

The College has an opportunity, in spite of the fact that the AQIP Pathway is being sunset, to develop
a stronger culture of continuous quality improvement through (1) mapping and documenting its
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processes, (2) ensuring that targets and/or benchmarks are established for these processes, and (3)
developing methods to evaluate them for effectiveness. This is a key component of continuous quality
improvement and is not evident in much of the Portfolio. In many cases, lists of activities rather than
the steps in a process are presented. It is not clear that the College has a deep understanding of its
most significant processes. Additionally, there was a consistent lack of longitudinal data, internal
targets and external benchmarks for the results sections of the Portfolio.

Cossatot’s use of data is weak. The over-use of the Are We Making Progress survey indicates that the
College is not collecting appropriate and responsive data for many of its processes.  The lack of
longitudinal data, based on well-established internal targets and/or external benchmarks prevents the
College from using data to identify potential gaps and areas for improvements, as well as to make
data-informed decisions. When data are provided, they frequently lack context such as the population
studies, response rate, sample size, etc. This was identified as a Strategic Issue in the 2012 Systems
Appraisal Feedback Report, and it continues to be a strategic issue.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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IV - Planning and Leading

Focuses on how the institution achieves its mission and lives its vision through direction setting, goal
development, strategic actions, threat mitigation, and capitalizing on opportunities.

Instructions for Systems Appraisal Team

In this section, the team should provide a consensus narrative that focuses on the processes, results
and improvements for Mission and Vision, Strategic Planning, Leadership and Integrity.

Independent Category Feedback for each AQIP Category from each team member should be
synthesized into an in-depth narrative that includes an analysis of the institution’s processes, results
and quality improvement efforts for each category. Wording from the Stages in Systems Maturity
tables for both processes and results should be incorporated into the narrative to help the institution
understand how the maturity of processes and results have been rated. The narrative should also
include recommendations to assist the institution in improving its processes and/or results. It is from
this work that the team will develop a consensus on the Strategic Challenges analysis, noting three to
five strategic issues that are crucial for the future of the institution. Please see additional directions in
the Systems Appraisal procedural document provided by HLC.

Evidence

CATEGORY 4: PLANNING AND LEADING 

Category 4 focuses on how the institution achieves its mission and vision through direction setting,
goal development, strategic actions, threat mitigation and capitalizing on opportunities.

4.1: MISSION AND VISION

Mission and Vision focuses on how the institution develops, communicates and reviews its mission
and vision. The institution should provide evidence for Core Components 1.A., 1.B. and 1.D. within
this section.

4P1 Describe the processes for developing, communicating and reviewing the institution’s mission,
vision and values, and identify who is involved in those processes. This includes, but is not limited
to, descriptions of key processes for the following:

Developing, deploying, and reviewing the institution’s mission, vision and values (1.A.1,
1.D.2, 1.D.3)

Reacting: Cossatot determined it needed to revise its mission statement during the 2013 Strategy
Forum, commissioning a small group through the Chancellor’s office. The current revised mission
statement is reported to be an outcome of those informal discussions involving a small group of
employees with the Chancellor’s leadership. Therefore, it is not clear how widespread the validation
and approval processes were that took place. As presented, the mission statement does not appear to
be an outcome of a formal, shared process involving a broad cross-section of the College’s
stakeholders. 
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Ensuring that institutional actions reflect a commitment to its values

 Reacting:  Cossatot asserts that its strategic plan, mission, vision, and values guide its day-to-day
activities, planning and budgeting; however, the College fails to document how its institutional
actions reflect its values. As stated, it is not clear how the values are identified and assessed to ensure
that institutional actions reflect a commitment to its values.

Communicating the mission, vision and values (1.B.1, 1.B.2, 1.B.3)

Systematic: Cossatot’s mission, vision and values are communicated using multiple sources,
including the website, campus signage and outreach materials. During monthly meetings, the
Chancellor shares the State of the College, along with the vision and future plans, and introduces
them to new employees during the hiring process. The process for evaluating the effectiveness of its
communication channels is not clear from the evidence presented in the Portfolio. 

Ensuring that academic programs and services are consistent with the institution’s mission
(1.A.2)

Systematic: The College reports that the alignment of academic programs and services are evaluated
during the initial phase of its academic planning, and again during the program review processes that
occur at least every seven years. All new programs requiring funding, non-credit services, and
technical trade programs also directly align with the College mission.  

Allocating resources to advance the institution’s mission and vision, while upholding the
institution’s values (1.D.1, 1.A.3)

Reacting: Cossatot describes a two-phase process to ensure the allocation of resources that is
consistent with the mission, vision, and values. Of the four budget request forms provided in the
Portfolio, only one included any reference to how the budget request was connected to the mission.
This section was blank in the other forms. Additionally, Procedure 302-1 that outlines the procedures
for the budgeting process, does not include this requirement. Given the lack of evidence presented in
the Portfolio, it is not clear that Cossatot has a process in place to ensure the allocation of resources
to advance the institution’s mission and vision while upholding its values. 

Tracking outcomes/measures utilizing appropriate tools (e.g. brand studies, focus groups,
community forums/studies and employee satisfaction surveys)

Reacting: Cossatot provided a list of tools to track outcomes/measures; however, no details were
provided with regard to the processes that are used to determine how they were selected and what
outcomes are being tracked. Within the reported metrics, measures cited in the strategic plan, such as
student transfer out, are not identified.  

4R1 What are the results for developing, communicating and reviewing the institution’s mission,
vision and values? The results presented should be for the processes identified in 4P1. All data
presented should include the population studied, response rate and sample size. All results should
also include a brief explanation of how often the data is collected, who is involved in collecting the
data and how the results are shared. These results might include:

Summary results of measures (include tables and figures when possible)

Reacting: Results from the employee survey indicate that an understanding of the mission is
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trending downwards from 92.9% in 2014 to 82.5% in 2018. Additionally, “senior leaders guiding by
using organizational values” shows a downward trends moving from 83.7% in 2014 to 81.6% in
2018. The same downward trend was noted in Are We Making Progress Survey results focused on
the College’s customers. Diversity data is not presented as results and appears to be a listing of
activities the College has undertaken. Graduate surveys from spring 2016 to fall 2018 include
qualitative data in the form of student feedback, but linkages to mission, vision, and values are not
clear. As presented, there appear to be no systematic processes in place for developing,
communicating and reviewing the institution’s mission, vision, and values. 

Comparison of results with internal targets and external benchmarks

Reacting: Cossatot has identified the internal target of 80% for the Are We Making Progress survey
with a 95% or higher target concerning knowledge of the mission statement. The trends from the
survey are generally above the 80% target. No external comparisons or benchmarks were included.
By reporting comparative data for selected Are We Making Progress questions, Cossatot has poised
itself to move beyond the reacting level. No internal targets have been reported. 

Interpretation of results and insights gained

Reacting: Cossatot’s general lack of data presentation and the ability to interpret results and glean
insights appear to be severely limited. The narrative provided with the limited data set included in
the Portfolio, offered little interpretation, giving the readers an indication that the College is
attempting to identify areas for improvement. 

4I1 Based on 4R1, what process improvements have been implemented or will be implemented in the
next one to three years?

Cossatot added its mission statement to email signatures, business cards, and all forms and
publications. The College also implemented matching all budget requests to the mission or strategic
plan.

4.2: STRATEGIC PLANNING

Strategic Planning focuses on how the institution achieves its mission and vision. The institution
should provide evidence for Core Components 5.B. and 5.C. in this section.

4P2 Describe the processes for communicating, planning, implementing and reviewing the
institution’s plans and identify who is involved in those processes. This includes, but is not limited
to, descriptions of key processes for the following:

Engaging internal and external stakeholders in strategic planning (5.C.3)

Systematic: The current strategic planning process was formalized in 2015 to better engage the
campus community and obtain stakeholder input in moving the College towards excellence. The
current strategic planning team works closely with IRA director and Chancellor’s Cabinet to identify
and engage the key community representatives to provide their input to set strategic priorities for the
College. A survey with 10 questions was presented to both internal and external stakeholders. The
process includes identifying key stakeholders both internal and external, and determining priorities
based on the results. The College has an opportunity to assess the effectiveness of the current
processes that are directed towards engaging internal and external stakeholders in strategic
planning. 
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Aligning operations with the institution’s mission, vision and values (5.C.2)

Systematic: The College indicated that the processes for aligning its operations with the mission,
vision, and values occur through its strategic planning process, assessment of student learning, and
budget requests. The CLOs and PLOs are aligned to the mission through the curriculum and
assessment processes. Department leaders align institutional goals and strategies with the mission,
and the Chancellor and Cabinet review operations to certify alignment. The 2015-2020 strategic plan
“Vision 2020,” is currently in effect and used college-wide. However, it is not clear if major divisions
have plans, for example, a facilities master plan, IT strategic plan, Enrollment Management Plan,
etc. which would help the College to better align its efforts. To improve its maturity level of the sub-
component, the College has an opportunity to more fully describe the process including the
evaluation. 

Aligning efforts across departments, divisions and colleges for optimum effectiveness and
efficiency (5.B.3)

Systematic: The shared governance structure established by Cossatot involves all employees and
offers evidence that there is collaboration across departments that allows for effectiveness and
efficiency. Additionally, daily face-to-face and electronic communication channels are used for
college-wide distribution of meeting minutes and important information promoting alignment efforts
across the College. The Portfolio also relates the alignment of departmental efforts through the
budgeting process. Though the Portfolio includes these aspects of aligning efforts, the processes
through which each are deployed to ensure optimum effectiveness and efficiency are not clear. 

Capitalizing on opportunities and institutional strengths and countering the impact of
institutional weaknesses and potential threats (5.C.4, 5.C.5)

Systematic: Cossatot includes environmental scanning, stakeholder input, and the Are We Making
Progress survey to capitalize on opportunities and mitigate weaknesses, to help identify strengths and
weakness and potential threats. During the strategic planning process, the College considers
opportunities to build on institutional strengths while prioritizing goals. Though the Portfolio states
what is done and by whom, it is unclear how the College is deploying in order to address anticipated
opportunities and threats. Providing a few examples (i.e. institutional strengths or opportunities
capitalized upon) or a more detailed description of the process might strengthen the response and
move the College to the next level of maturity. 

Creating and implementing strategies and action plans that maximize current resources and
meet future needs (5.C.1, 5.C.4)

Reacting: College Policies 302, 323, 330 and 345 are provided as evidence of the processes that
Cossatot uses to create and implement strategies and action plans that maximize current resources
and meet current needs. The Portfolio stated that the processes for creating and implementing
strategies and action plans that maximize current resources and meet future needs were described
throughout 4P2. Additionally, while the Chancellor’s Cabinet annually reviews institutional goals
and determines strategies, it is not clear if the College has assessed the processes for effectiveness
especially in setting and meeting long term goals. 

Tracking outcomes/measures utilizing appropriate tools (e.g. achievement of goals and/or
satisfaction with process) 
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Reacting: Cossatot states the CAO and chancellor provide strategic plan updates annually where
results are reported. However, the College may consider tracking and providing data that would help
track changes over a period and facilitate trend analysis, systematic interpretations and setting targets
for short- and long-term planning. No software is currently used to track the metrics and it is not
clear an actual process exists. Additionally, there is no discussion on how the College assesses its
strategic planning, or the level of satisfaction with the current strategic plan.

4R2 What are the results for communicating, planning, implementing and reviewing the institution’s
operational plans? The results presented should be for the processes identified in 4P2. All data
presented should include the population studied, response rate and sample size. All results should
also include a brief explanation of how often the data is collected, who is involved in collecting the
data and how the results are shared. These results might include:

Summary results of measures (include tables and figures when possible)

Reacting: The strategic plan 2018 update included data from various student-related data such as
graduation rates, transfer rates, employee satisfaction rates, etc. The graphic representation shows a
decline in positive responses for the item “My organization asks what I think.” The College, as stated
in the Improvement section, plans to address the issue of communication and receiving feedback. It is
not clear how that conclusion was reached without a context to the data and the variables that may
have impacted the responses. Furthermore, the results as presented in the Portfolio do not directly
address the processes related to strategic planning, or to communicating, planning, implementing
and reviewing the institution’s operational plans. As with other data areas, the College has an
opportunity to improve by presenting data that measures the respective Category. 

Comparison of results with internal targets and external benchmarks

Reacting: Internal targets are set for most metrics in the strategic plan. No external benchmarks are
provided. However, no comparisons to internal targets or external benchmarks were presented that
relate to the processes addressed in Category 4P2 

Interpretation of results and insights gained

Reacting:  There is limited discussion by Cossatot regarding how the results have led to insights that
can be used to address gaps. Little interpretation was provided. 

4I2 Based on 4R2, what process improvements have been implemented or will be implemented in the
next one to three years?

The strategic planning section responses from the Are We Making Progress survey results showed the
College leadership needs to work on communication and receiving feedback across the College.
Based on this finding, the College restructured the monthly college-wide meetings in December 2018
to better open the communication channels. Based on the limited data available from the four
restructured meetings, the College’s conclusion that the change has been positive so far, is valid.

Since AQIP is being phased out, the College has included the College mission and Criteria for
Accreditation in the upcoming cycle, and indicated that it sees an outstanding opportunity to gather
feedback during the upcoming strategic planning process.

4.3: LEADERSHIP
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Leadership focuses on governance and leadership of the institution. The institution should provide
evidence for Core Components 2.C. and 5.B. in this section.

4P3 Describe the processes for ensuring sound and effective leadership of the institution, and identify
who is involved in those processes. This includes, but is not limited to, descriptions of key processes
for the following:

Establishing appropriate relationship between the institution and its governing board to support
leadership and governance (2.C.4)

Systematic: The College Policies are applied to the governance process and the local BOV and UA
BOT make sure the institution’s operations are aligned with the mission, values, and vision.
However, beyond the Policies, it is not clear how these are applied so that the relationship is formed
through daily operations and support is provided. The College has an opportunity to articulate
processes that are deployed to carry out the related Policies.

Establishing oversight responsibilities and policies of the governing board (2.C.3, 5.B.1, 5.B.2)

Aligned: The UA BOT is the final authority for developing and implementing college policy. The
Chancellor is the final responsible official for implementation of college policies and holds the
overall responsibility for the College operations (College Policy 103). The BOT holds 5 meetings
each year and has 10 members appointed by the Governor. Cossatot’s BOV serves as the local
oversight committee for the UA BOT (College Policy 102). The BOV term is 6 years and there are 6
public meetings each year. UA System legal counsel conducts an internal review to assess the
relevancy of board policies.

Maintaining board oversight, while delegating management responsibilities to administrators
and academic matters to faculty (2.C.4)

Reacting: It appears that the College relies solely on college policies without respective processes to
maintain board oversight and delegate management responsibilities to administrators. College
policies are applied to define the role of the Chancellor as the Chief Executive Officer, and the
person in the position is reviewed and provided reappointment if appropriate after an annual review.
College Policy 401 specifies the expectations of the academic freedom of faculty members and
addresses the Code of Ethics. An ethics policy as presented, does not accomplish the provision of
oversight for academic matters to the faculty. Also, there is no discussion in the Portfolio regarding
how academic matters are delegated to faculty. Given the role of faculty in having responsibility for
academic matters, this is an important omission and the College may benefit from establishing
policies regarding shared governance with faculty.

Ensuring open communication between and among all colleges, divisions and departments

Reacting: The College makes use of several methods of communication with the primary one being
committees which are established as part of shared governance. The shared governance structure,
several committees, and the faculty council meet regularly to discuss improvements. Other formal
and informal meetings appear to be held throughout the academic year and information is shared
both in face-to-face and multimedia formats, and various surveys provide feedback from the
constituencies of the College.

The College acknowledges that communication is an issue based on the findings from both a mixed
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methods research project regarding communication and the Are We Making Progress survey data.
Besides this one recent project and survey results, it is not evident the institution has a process in
place to evaluate the effectiveness of its communication across the system. Given the expansion to
four campuses, the College may benefit from improving its communication across the system.

Collaborating across all units to ensure the maintenance of high academic standards (5.B.3)

Reacting:  Cossatot provided a list of committees and described the work of Academic Council,
Curriculum Committee, and the Cabinet, and the College asserts that maintaining high academic
standards is a function of assessment data and community needs data. However, there is no
discussion regarding how the data are being gathered, evaluated and shared to ensure high academic
standards for programs is maintained. 

Providing effective leadership to all institutional stakeholders (2.C.1, 2.C.2)

Reacting: Leadership is established through College Policy Series 100 and depicted in an
organizational chart. The Chancellor’s Cabinet meets regularly around legal, budgetary, compliance,
and policy matters. The BOV and UA BOT provide guidance and support the administrative team.
The roles specific to leadership are identified; however, it is not clear how effective leadership is
provided to all institutional stakeholders. To improve its maturity level of the sub-component, the
College has an opportunity to more fully describe the process including the evaluation. 

Developing leaders at all levels within the institution

Systematic: Cossatot offers leadership development opportunities for employees and has committed
financial resources to support these opportunities. During annual reviews, employees work with
supervisors to identify professional development opportunities and HR provides leadership training
through outside consultants on various topics. It is not clear how Cossatot is developing future
leaders as part of its succession planning for the institution. Doing so may help the College to be
more strategic in allocating its financial resources and address this opportunity for improvement that
the institution has identified.  

Ensuring the institution’s ability to act in accordance with its mission and vision (2.C.3)

Reacting: It is unclear how the policies on ethical behavior articulate to a process that ensures the
institution’s ability to act in accordance with its mission and vision. The College has an opportunity
to articulate processes that are deployed to carry out the related Policies and within the process,
identify how ethical behavior directly measures the ability to act in accordance with its mission and
vision. 

Tracking outcomes/measures utilizing appropriate tools

Reacting: Cossatot identifies two surveys and a recent communications study as the formal tools that
are used to assess employee perceptions of leadership practices. The criteria for selecting the tools
and the process for doing so is not outlined in the Portfolio. 

4R3 What are the results for ensuring long-term effective leadership of the institution? The results
presented should be for the processes identified in 4P3. All data presented should include the
population studied, response rate and sample size. All results should also include a brief explanation
of how often the data is collected, who is involved in collecting the data and how the results are
shared. These results might include:
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Summary results of measures (include tables and figures when possible)

Reacting: The College states that it used a survey, a research study on its leadership practices, and
other informal surveys completed at the departmental levels to gauge levels of satisfaction. As
presented, it is not possible for the reader to determine the actual purpose, goals of the indicated
activities, or the measures in terms of the institution’s efforts to sustain long-term, effective
leadership.  

Comparison of results with internal targets and external benchmarks

Reacting: An internal target for the Are We Making Progress survey was identified as 80%;
however, no other targets were stated. No external benchmarks were provided. 

Interpretation of results and insights gained

Reacting: The College listed several areas where improvements have been proposed or taken place,
for example, the creation of the organizational chart. Secondly, the College proposes succession
planning efforts to prepare for anticipated retirements and to secure a strong pool of employees with
the capacity to step into leadership roles. However, it is not clear how the results from its various
measurement activities are tied to the improvement process or if targets will be set based on the
results obtained. No interpretation was offered. 

4I3 Based on 4R3, what process improvements have been implemented or will be implemented in the
next one to three years?

The improvements identified by Cossatot related to Leadership are those intended to better align
communication and operations for all employees and include greater detail to the organizational
chart, the reorganization of the shared governance structure, and the creation of a Blackboard
Community. Plans for improvement focus on succession planning. 

4.4: INTEGRITY

Integrity focuses on how the institution ensures legal and ethical behavior and fulfills its societal
responsibilities. The institution should provide evidence for Core Components 2.A. and 2.B. in this
section.

4P4 Describe the processes for developing and communicating legal and ethical standards and
monitoring behavior to ensure standards are met. In addition, identify who is involved in those
processes. This includes, but is not limited to, descriptions of key processes for the following:

Developing and communicating standards

Systematic: The College reports that the standards for integrity are set based on UA systems policies
and compliance with relevant laws and regulations and implemented via college policies and
procedures that are approved and implemented with the Chancellor’s approval and oversight. The
College policies receive final approval from BOV per College Policy 103. The standards and
expectations are communicated through written materials by HR at the time of employment and
available as handouts to all employees. Any revisions to related policies and procedures are
communicated college-wide via email. It is not clear from the evidence presented in the Portfolio how
Cossatot reviews its communication standards for effectiveness. Given the communication challenges
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outlined in the mixed methods research study, the College may benefit from this evaluation process. 

Training employees and modeling for ethical and legal behavior across all levels of the
institution

Systematic: Cossatot describes a systematic process where employees are required to complete
FERPA, Title IX, and Sexual Harassment training annually. College Policy 470 requires employees
to report money earned by outside agencies and administrators complete a Statement of Financial
Interest for the Arkansas Ethics Commission. It is not clear how the activities and training are
determined based on the information presented, nor is it clear if there is a method for determining the
effectiveness of these training opportunities. 

Operating financial, academic, personnel and auxiliary functions with integrity, including
following fair and ethical policies and adhering to processes for the governing board,
administration, faculty and staff (2.A.)

Systematic: Several College Policies and Processes are identified through which Cossatot maintains
it operates all functions with integrity. The budget process and associated reviews appear to be
primary in regard to operating with integrity. It looks as though each one identified is appropriate;
however, the process through which all these come together to ensure that the College is operating
with integrity in all areas is unclear 

Making information about programs, requirements, faculty and staff, costs to students, control,
and accreditation relationships readily and clearly available to all constituents (2.B.)

Systematic: The College makes information available to all its constituents regarding its programs,
requirements, faculty and staff, costs to students, and accreditation relationships, primarily through
the website and Academic Catalog. Accreditation information is made available to the public on the
website. The College has provided a feedback form for the stakeholders to provide feedback on the
process of information sharing. Updates to the Catalog and the consumer information and gainful
employment sections on the website are made by the CAO. The College has an opportunity to provide
information on the sustainability of the current processes. 

4R4 What are the results for ensuring institutional integrity? The results presented should be for the
processes identified in 4P4. All data presented should include the population studied, response rate
and sample size. All results should also include a brief explanation of how often the data is collected,
who is involved in collecting the data and how the results are shared. These results might include:

Summary results of measures (include tables and figures when possible)

Reacting: Cossatot provides results from its Are We Making Progress Survey. 88.1% of employees
indicated “My Organization Obeys Laws and Regulations.” While this number is up from 86.3% in
2014, the College may find it helpful to understand why 12% of its employees in 2018 did not agree
with the statement. The 2017 Internal Audit Report evaluated management’s internal control
structure and identified 9 recommendations to strengthen Cossatot’s control over treasury-related
transactions. The survey is the only tool that includes longitudinal results. Cossatot reports that the
annual audits indicated that there were no material instances of noncompliance or significant internal
control deficiencies. No ethical violations were reported against the institution.

Comparison of results with internal targets and external benchmarks
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Reacting: There are a standard internal targets of 80% for Are We Making Progress Survey results.
No other targets were set. No external benchmarks are provided. 

Interpretation of results and insights gained

Reacting: Cossatot’s ability to glean insights from results is limited because of the data that is
currently collected. Also, it appears as though most of the responses to the data are reactive in
nature. 

4I4 Based on 4R4, what process improvements have been implemented or will be implemented in the
next one to three years?

Cossatot notes that results from the Are We Making Progress Survey demonstrates there are
opportunities to improve but does not outline steps that will be taken. Cossatot describes plans for the
Chancellor’s Cabinet and BOV to continue their review of college policies and procedures to
eliminate or update outdated policies and procedures. 

CATEGORY SUMMARY

Cossatot’s processes are a mix of systematic and reacting. Results continue to be largely reactive due
to a lack of metrics, internal targets, and external benchmarks. Cossatot’s Strategic Plan, along with
its planning and budgeting processes, is central to the understanding and delivery of its mission,
vision, and values. Input to develop the Strategic Plan is solicited from both internal and external
stakeholders. Leadership and roles of each level of leadership are defined by College Policy, and the
College supports the leadership development of its employees. The ethical behavior and expectation
of operating with integrity are expected and are defined in College Policy. It appears that the College
has the components of Planning and Leading including Mission and Vision, Strategic Planning,
Leadership, and Integrity; however, fails to fully articulate the processes that support each area. In
addition to lacking processes, the evidence documents and data identified to substantiate each process
were indirect and not in a manner which might inform the College on areas for improvement. The
College has an opportunity to enhance its measurement tools based on formal assessments of its
processes, setting goals and targets. Improvements need to be set based on data-driven criteria to
obtain meaningful data.

 CATEGORY STRATEGIC ISSUES

In many cases, Cossatot makes assertions that are not backed up by evidence. In order to document
that the College is in compliance with the Criteria for Accreditation, as will be the primary focus of
future Assurance Arguments, the College must improve its ability to provide direct evidence of its
practices.

The College has an opportunity, in spite of the fact that the AQIP Pathway is being sunset, to develop
a stronger culture of continuous quality improvement through (1) mapping and documenting its
processes, (2) ensuring that targets and/or benchmarks are established for these processes, and (3)
developing methods to evaluate them for effectiveness. This is a key component of continuous quality
improvement and is not evident in much of the Portfolio. In many cases, lists of activities rather than
the steps in a process are presented. It is not clear that the College has a deep understanding of its
most significant processes. Additionally, there was a consistent lack of longitudinal data, internal
targets and external benchmarks for the results sections of the Portfolio.
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Cossatot’s use of data is weak. The over-use of the Are We Making Progress survey indicates that the
College is not collecting appropriate and responsive data for many of its processes. The lack of
longitudinal data, based on well-established internal targets and/or external benchmarks prevents the
College from using data to identify potential gaps and areas for improvements, as well as to make
data-informed decisions. When data are provided, they frequently lack context such as the population
studies, response rate, sample size, etc. This was identified as a Strategic Issue in the 2012 Systems
Appraisal Feedback Report, and it continues to be a strategic issue.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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V - Knowledge Management and Resource Stewardship

Addresses management of the fiscal, physical, technological, and information infrastructures
designed to provide an environment in which learning can thrive.

Instructions for Systems Appraisal Team

In this section, the team should provide a consensus narrative that focuses on the processes, results
and improvements for Knowledge Management, Resource Management and Operational
Effectiveness.

Independent Category Feedback for each AQIP Category from each team member should be
synthesized into an in-depth narrative that includes an analysis of the institution’s processes, results
and quality improvement efforts for each category. Wording from the Stages in Systems Maturity
tables for both processes and results should be incorporated into the narrative to help the institution
understand how the maturity of processes and results have been rated. The narrative should also
include recommendations to assist the institution in improving its processes and/or results. It is from
this work that the team will develop a consensus on the Strategic Challenges analysis, noting three to
five strategic issues that are crucial for the future of the institution. Please see additional directions in
the Systems Appraisal procedural document provided by HLC.

Evidence

CATEGORY 5: KNOWLEDGE MANAGEMENT AND RESOURCE STEWARDSHIP

Category 5 addresses management of the fiscal, physical, technological and information
infrastructures designed to provide an environment in which learning can thrive.

5.1: KNOWLEDGE MANAGEMENT

Knowledge Management focuses on how data, information and performance results are used in
decision-making processes at all levels and in all parts of the institution.

5P1 Describe the processes for knowledge management, and identify who is involved in those
processes. This includes, but is not limited to, descriptions of key processes for the following:

Selecting, organizing, analyzing and sharing data and performance information to support
planning, process improvement and decision making

Systematic: Cossatot reports using several methods and instruments to gather data for the purpose of
planning, making process improvements, and decision making such as, student applications,
incoming student, instructor surveys, graduating students, and all employee surveys. The data is
compiled by the IRA director who discusses with the academic council to determine next steps. The
registrar receives the results from graduated students, which are shared with the entire college and
housed on the website. The Chancellor’s office compiles and correlates the employee survey data and
disseminates to all employees. Additionally, comments received are addressed during monthly staff
and faculty meetings. Since the implementation of the survey Are We Making Progress, the College
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has identified areas for improvement and made changes. The College website includes four years of
data and is accessible to the general public. While the College asserts that its processes have resulted
in data being used for planning, decision making and to make improvements, the Portfolio does not
provide evidence that the College is, in fact, doing so. As a result, it is not clear how data are used to
support planning, process improvement or decision-making.

Determining data, information and performance results that units and departments need to
plan and manage effectively.

Reacting: The data and information requirements for the Academic Division; Business Office; the
Office of Workforce Development and Continuing Education; Facilities, Maintenance, and Building
and Grounds; and Adult Education were identified as well as justified. However, while the response
identifies data usage and justification in several areas, it does not describe a process for how the data
needs are determined, or how the effectiveness of the data supplied is determined.

Making data, information and performance results readily and reliably available to the units
and departments that depend upon this information for operational effectiveness, planning and
improvements

Reacting: The Portfolio reports that routine data is made available through the Blackboard Data
Community and SharePoint, email, and Poise. Ad hoc or additional data/information requests are
made to the CFO, Registrar, or IRA. The College acknowledges that it does not have a formal
process for requesting information. Based on the data that is identified as available in 5P1, it is
difficult to determine the type of data that users may need to make a specific request for. To improve
in its maturity level, the College may consider developing a process whereby the College determines
how to make data, information and performance results reliably available to departments, as well as
developing the process to request data.

Ensuring the timeliness, accuracy, reliability and security of the institution’s knowledge
management system(s) and related processes

Reacting: It is not clear that Cossatot has a process for data governance that might ensure timeliness,
accuracy, reliability, or security of its internal data. How are the data management systems secured?
How does the college ensure data integrity or that the data present in its systems are accurate or
reliable?

Tracking outcomes/measures utilizing appropriate tools (including software platforms and/or
contracted services)

Reacting: While outcomes are tracked by the Chancellor, CAO, CFO, Facilities, Student Services,
and faculty, it is not evident that Cossatot has a clear, measured, and repeatable process for tracking
outcomes or how effective the tools used may be.

5R1 What are the results for determining how data, information and performance results are used in
decision-making processes at all levels and in all parts of the institution? The results presented
should be for the processes identified in 5P1. All data presented should include the population
studied, response rate and sample size. All results should also include a brief explanation of how
often the data is collected, who is involved in collecting the data and how the results are shared.
These results might include:

Cossatot Community College of the University of Arkansas - Final Report - 6/17/2019

Page 61



Summary results of measures (include tables and figures when possible)

Reacting: The results do not provide data on the outcomes of the processes mentioned in 5P1.

Comparison of results with internal targets and external benchmarks

Reacting: No comparison of results with internal targets and external benchmarks was presented in
the Portfolio.

Interpretation of results and insights gained

Reacting: Due to a lack of clearly defined processes and tracking of results, the College was unable
to provide an interpretation of results and insights gained.

5I1 Based on 5R1, what process improvements have been implemented or will be implemented in the
next one to three years?

The College identified one improvement related to hiring a new English faculty member.

5.2: RESOURCE MANAGEMENT

Resource Management focuses on how the resource base of an institution supports and improves its
educational programs and operations. The institution should provide evidence for Core Component
5.A. in this section.

5P2 Describe the processes for managing resources, and identify who is involved in those processes.
This includes, but is not limited to, descriptions of key processes for the following:

Maintaining fiscal, physical and technological infrastructures sufficient to support operations
(5.A.1)

Systematic: Through policy guidance, Cossatot has established fiscal and infrastructure procedures
that are overseen by the CFO and Facilities Planning Committee with DISS responsible for the
technological infrastructure. Adhering to policy without actual process documentation that includes a
description of steps, measurable outcomes, and evaluation for effectiveness prevents the College from
applying CQI principles for improvement.

Setting goals aligned with the institutional mission, resources, opportunities and emerging
needs (5.A.3)

Reacting: The Strategic Planning Team is charged with developing, planning, and coordinating
broad discussions centered on the College’s long-term needs by identifying the vision, values, and
goals. It accomplishes this through several methods including a SWOT analysis, a review of
procedures and processes, use of institutional resources, funding needs and allocations, facility usage,
and academic and non-academic program changes. However, these activities are not articulated in a
manner that identifies the process deployed to set the goals.

Allocating and assigning resources to achieve organizational goals, while ensuring that
educational purposes are not adversely affected (5.A.2)

Reacting: The College’s mission of providing quality education drives the budgeting process to
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prioritize academics, technology, and other instructional expenses. While Cossatot discusses
prioritization, the College does not describe a process for how goals and objectives are established in
order to ensure resources are allocated in a manner that does not adversely affect educational
purposes.

Tracking outcomes/measures utilizing appropriate tools

Reacting: Cossatot describes a variety of tools such as annual audits, purchase order process, and
monthly budget report and financial statement reviews. However, because there was no process for
setting goals, allocating resources, or measures established to track how the College maintains its
fiscal, physical, and technological infrastructures, it is not possible to determine the process by which
the College tracks its outcomes/measures.

5R2 What are the results for resource management? The results presented should be for the processes
identified in 5P2. All data presented should include the population studied, response rate and sample
size. All results should also include a brief explanation of how often the data is collected, who is
involved in collecting the data and how the results are shared. These results might include:

Summary results of measures (include tables and figures when possible)

Systematic: The results included data on the amount of spending for capital projects, grant funding
received, facility projects, budgets, and internal audit, and a risk assessment. The internal audit and
risk assessment were the most directly related to the processes for the Resource Management
including the fiscal, physical and technological infrastructures. To better understand how the data
measures the College’s performance in this area, the College might consider providing a summary of
what the data means, and what improvements were identified and planned for based on that analysis.
Also, while the Portfolio included some audit and risk assessment findings, the College may benefit
from developing targets/benchmarks. For example, the number of audit findings, and other measures
may help Cossatot to evaluate the effectiveness of its resource allocation and management processes.

Comparison of results with internal targets and external benchmarks

Reacting: No comparison of results with internal targets and external benchmarks was presented in
the Portfolio.

Interpretation results and insights gained

Reacting: The College did not provide an interpretation of results and insights gained.

5I2 Based on 5R2, what process improvements have been implemented or will be implemented in the
next one to three years?

Improvements include the conversion of outdated audio visual with Zoom and the replacement of
Thin Client computers with new computers and monitors. Planned improvements are the conversion
to a new ERP system and the streamlined processes that will be possible through the new system.

5.3: OPERATIONAL EFFECTIVENESS

Operational Effectiveness focuses on how an institution ensures effective management of its
operations in the present and plans for continuity of operations into the future. The institution should
provide evidence for Core Component 5.A. in this section.
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5P3 Describe the processes for operational effectiveness, and identify who is involved in those
processes. This includes, but is not limited to, descriptions of key processes for the following:

Building budgets to accomplish institutional goals

Systematic: College Policy 302 and Procedure 302-1 establish the budget process which involves the
request for budgets by the CFO to all departmental supervisors. The request includes justification and
alignment with the strategic plan or mission. Personnel and salary adjustments are reviewed by the
Chancellor and CAO, who also review all expenses to determine the final budget amounts. These
steps form the foundation for repeatable and explicit processes. The College may benefit from
mapping its budget creation process, establishing targets or benchmarks, and evaluating it for
effectiveness. 

Monitoring financial position and adjusting budgets (5.A.5)

Systematic: Cossatot operates and adjusts its budget through regular meetings with the Chancellor
and Chancellor’s Cabinet. The CFO and Chancellor monitor budgets and department leaders have
the ability to make adjustments to M&O items only, which are reviewed by the CFO. It is not clear
how these processes are evaluated for effectiveness.

Maintaining a technological infrastructure that is reliable, secure and user-friendly

Systematic: The College describes its extensive processes and procedures for maintaining a
technological infrastructure that is reliable, secure and user-friendly. These procedures address the
end-user account and access, permission protocol, hardware redundancy, servers, backup systems,
cloud hosting, system updates, security, software, intranet, and internet. It appears that the
appropriate standards are in place according to generally accepted practices. While staff monitor,
secure, and maintain the technology infrastructure, the degree to which the infrastructure is reliable,
secure, and user-friendly is not identified.

Maintaining a physical infrastructure that is reliable, secure and user-friendly

Systematic: A work order system is in place for managing the day-to-day needs of the campus
related to physical infrastructure. The Vice Chancellor for Facilities and Planning manages these
processes. Campus police are responsible for safety on all four campus locations and use the SMART
team processes to manage safety issues. Beyond Clery Act reporting requirements, Cossatot may
benefit from creating a formal process with input from stakeholders in order to select physical
infrastructure projects and to demonstrate opportunities in which the resources have improved
reliability and user-friendly elements of the infrastructure.

Managing risks to ensure operational stability, including emergency preparedness

Systematic: Financial risk is monitored by the CFO through analysis of unrestricted cash fund
balances in order to monitor funds in excess of what is necessary for day-to-day operations and
determine adequate amounts to invest. Redundant backup servers address data systems risk. Other
types of risk that the College may incur were not addressed such as environmental or the impact of
state/national legislation. The Emergency Preparedness Manual contained information and
procedures for various emergencies including natural disasters, threat assessment, and lock-down
procedures. The Disaster Preparedness Committee ensures plans and processes are in place for a safe
environment for all. While it appears that the College has processes to address emergency
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preparedness, it lacks evidence of how it manages risk assessment.

Tracking outcomes/measures utilizing appropriate tools

Reacting: Cossatot reports using financial statements, departmental budgets, financial ratios and
audit reports, campus crime statistics report, number of RAVE alerts, response to facilities planning,
capital improvements, and maintenance requests. However, no process for selecting the tools was
presented in the Portfolio; it is not clear why these tools were chosen.

5R3 What are the results for ensuring effective management of operations on an ongoing basis and
for the future? The results presented should be for the processes identified in 5P3. All data presented
should include the population studied, response rate and sample size. All results should also include
a brief explanation of how often the data is collected, who is involved in collecting the data and how
the results are shared. These results might include:

Summary results of measures (include tables and figures when possible)

Reacting: Trends are generally favorable for the two results reported from the Are We Making
Progress survey. Results indicate employees feel safe and are able to get the resources they need to do
their job. Clery Act Reports indicate campus environments are safe with one crime (a burglary)
reported from 2015 to 2017. No results for financial resource management were presented. Further,
Cossatot has an opportunity to track the effectiveness of both technological and maintenance areas
through an analysis of its work orders.

Comparison of results with internal targets and external benchmarks

Reacting: Survey results without targets do not allow for comparison. None of the other areas offered
targets/benchmarks or comparisons.

Interpretation of results and insights gained

Reacting: The College did not provide an interpretation of the results and insights gained.

5I3 Based on 5R3, what process improvements have been implemented or will be implemented in the
next one to three years?

The College is in the process of updating its Emergency Preparedness and Continuity Plan, which
should be completed by January 2020. Additionally, campus signage has been improved and the
number of security cameras has increased over the past three years. Procedures for campus drills were
developed and a student emergency guide is now available on the website.

CATEGORY SUMMARY

Cossatot has policies and procedures in place to guide management of its resources, operations, and
knowledge, though process documentation is lacking in the Portfolio. Little evidence of how these
areas are evaluated for effectiveness was present in the Portfolio which leads to an overall rating of
Reacting in its maturity. It is important that the College develop a practice of presenting evidence,
rather than listing activities or procedures, as it moves forward to writing in the Assurance Argument
format.

CATEGORY STRATEGIC ISSUES
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The College is not in compliance with the HLC requirements related to the assessment of student
learning outcomes, despite receiving related feedback in 2012 from ACBSP, and in the opportunities
presented in the 2012 Systems Appraisal Feedback Report. Assessment of student learning is still in
the emerging stages as not all areas appear to be assessing, although there are established CLOs and
some PLOs. The reported assessment data appear to be largely from indirect assessment approaches
and tools. A strong and continued focus on the direct assessment of student learning outcomes must
be the focal point of Cossatot’s efforts. The College must consider significantly directing its
assessment focus to direct assessment of student learning, to analysis and interpretation of assessment
data in a manner that identifies areas for improvement for assessment of student learning, and to
designing and implementing plans for improvement.

Cossatot has not defined goals for student retention, persistence, and completion. While some data
related to these areas are analyzed, the lack of consistent, institution-wide targets is of concern. It is
not clear that the College is positioned to make improvements in these areas because of the lack of
data. 

In many cases, Cossatot makes assertions that are not backed up by evidence. In order to document
that the College is in compliance with the Criteria for Accreditation, as will be the primary focus of
future Assurance Arguments, the College must improve its ability to provide direct evidence of its
practices.

The College has an opportunity, in spite of the fact that the AQIP Pathway is being sunset, to develop
a stronger culture of continuous quality improvement through (1) mapping and documenting its
processes, (2) ensuring that targets and/or benchmarks are established for these processes, and (3)
developing methods to evaluate them for effectiveness. This is a key component of continuous quality
improvement and is not evident in much of the Portfolio. In many cases, lists of activities rather than
the steps in a process are presented. It is not clear that the College has a deep understanding of its
most significant processes. Additionally, there was a consistent lack of longitudinal data, internal
targets and external benchmarks for the results sections of the Portfolio.

Cossatot’s use of data is weak. The over-use of the Are We Making Progress survey indicates that the
College is not collecting appropriate and responsive data for many of its processes. The lack of
longitudinal data, based on well-established internal targets and/or external benchmarks prevents the
College from using data to identify potential gaps and areas for improvements, as well as to make
data-informed decisions. When data are provided, they frequently lack context such as the population
studies, response rate, sample size, etc. This was identified as a Strategic Issue in the 2012 Systems
Appraisal Feedback Report, and it continues to be a strategic issue.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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VI - Quality Overview

Focuses on the Continuous Quality Improvement culture and infrastructure of the institution. This
category gives the institution a chance to reflect on all its quality improvement initiatives, how they
are integrated, and how they contribute to improvement of the institution.

Instructions for Systems Appraisal Team

In this section, the team should provide a consensus narrative that focuses on the processes, results
and improvements for Quality Improvement Initiatives and Culture of Quality.

Independent Category Feedback for each AQIP Category from each team member should be
synthesized into an in-depth narrative that includes an analysis of the institution’s processes, results
and quality improvement efforts for each category. Wording from the Stages in Systems Maturity
tables for both processes and results should be incorporated into the narrative to help the institution
understand how the maturity of processes and results have been rated. The narrative should also
include recommendations to assist the institution in improving its processes and/or results. It is from
this work that the team will develop a consensus on the Strategic Challenges analysis, noting three to
five strategic issues that are crucial for the future of the institution. Please see additional directions in
the Systems Appraisal procedural document provided by HLC.

Evidence

CATEGORY 6: QUALITY OVERVIEW

Category 6 focuses on the Continuous Quality Improvement culture and infrastructure of the
institution. This category gives the institution a chance to reflect on all its quality improvement
initiatives, how they are integrated and how they contribute to improvement of the institution.

6.1: QUALITY IMPROVEMENT INITIATIVES

Quality Improvement Initiatives focuses on the Continuous Quality Improvement (CQI) initiatives
the institution is engaged in and how they work together within the institution.

6P1 Describe the processes for determining and integrating CQI initiatives, and identify who is
involved in those processes. This includes, but is not limited to, descriptions of key processes for the
following:

Selecting, deploying and evaluating quality improvement initiatives

Reacting: The Portfolio describes a realigned accreditation team, commissioned by the CAO, and its
participation in various AQIP and HLC activities. The team met at regular intervals to evaluate the
2016 Systems Appraisal Feedback Report and prepared the 2019 Systems Portfolio. Per the Portfolio,
the team was able to engage in a comprehensive review of the College’s systems and processes,
identify improvements, and document progress. It appears that this team is focused on quality
improvement initiatives; however, the processes they utilized to select, deploy and evaluate the
initiatives on campus are not clear. Articulating the processes may assist the College in improving its
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quality journey and the level of maturity.

Aligning the Systems Portfolio, Action Projects, Comprehensive Quality Review and Strategy
Forums

Reacting: Cossatot has developed and implemented five action projects since its 2016 Feedback
Report. The status reports provide a description of the project and implementation, but there is no
discussion regarding the process. Simply stating that the college has, “focused efforts to ensure that
all activities, projects, and committee work align with HLC standards” does not constitute either a
process for doing so or evidence that this is occurring at Cossatot. The College has an opportunity to
better describe its processes including evaluation of the process, to improve the level of maturity and
to align these processes with each other.

6R1 What are the results for continuous quality improvement initiatives? The results presented
should be for the processes identified in 6P1. All data presented should include the population
studied, response rate and sample size. All results should also include a brief explanation of how
often the data is collected, who is involved in collecting the data and how the results are shared.

Reacting: The Process and Improvement sections of the Portfolio indicate that the campus is
experiencing change and process improvement as a result of the Action Projects. Additionally, the
Are We Making Progress survey results show improvement in key statements concerning leadership.
However, it is not evident how the Are We Making Progress survey results are used to evaluate the
processes described in 6P1, as no processes are presented in these responses. The results were
presented; however, there is no discussion of institutional learning and/or improvements focused on
quality that has been made. Doing so may raise the level of maturity and better inform the College on
its results.

6I1 Based on 6R1, what quality improvement initiatives have been implemented or will be
implemented in the next one to three years?

Cossatot identified Action Projects as part of its CQI efforts. The institution has also committed
resources and has implemented several initiatives based upon HLC input such as the Strategy Forum
and Systems Appraisal feedback. However, it does not appear as though Cossatot undertakes any CQI
efforts that are not connected to HLC i.e. improvement efforts based upon specialty program
accreditation such as nursing or that result from a review of its own data.

6.2: CULTURE OF QUALITY

Culture of Quality focuses on how the institution integrates continuous quality improvement into its
culture. The institution should provide evidence for Core Component 5.D. in this section.

6P2 Describe how a culture of quality is ensured within the institution. This includes, but is not
limited to, descriptions of key processes for the following:

Developing an infrastructure and providing resources to support a culture of quality

Reacting: Cossatot has been an AQIP Institution since 2008 and has pursued continuous quality
improvement college-wide. To support a culture of quality improvement, the Portfolio identified
employee professional development and funding, attendance at HLC sponsored events, faculty
training, continued education initiatives, and improvement of communication processes. However, it
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is not evident that Cossatot has deployed a process for developing an infrastructure to support CQI
beyond these activities. Articulating the processes may assist the College in improving its quality
journey and the level of maturity as well as identify where improvement might need to be made.

Ensuring continuous quality improvement is making an evident and widely understood impact
on institutional culture and operations (5.D.1)

Reacting: The activities listed in the Portfolio such as Action Projects, budget, and program review
do not provide evidence that Cossatot has a process for ensuring that CQI is making an evident and
widely understood impact on its institutional culture and operations. The College has an opportunity,
in spite of the fact that the AQIP Pathway is being sunset, to develop a stronger culture through
mapping and documenting its processes, ensuring that targets and/or benchmarks are established for
these processes, and developing methods to evaluate them for effectiveness. Doing so may allow
Cossatot to improve its processes and allocate resources that support a quality culture.

Ensuring the institution learns from its experiences with CQI initiatives (5.D.2)

Reacting: The Portfolio identified five strategies/practices that the College used to ensure that the
integration of quality improvements is included in daily operations. There is no evidence presented
that details how Cossatot ensures that the institution is learning from its experiences with CQI
initiatives. Measuring the effectiveness of these strategies and its experiences from implementing
them might be beneficial for the institution to make data driven decisions for its future CQI
initiatives. Additionally, to improve the maturity level, the College has an opportunity to further
describe the process that is involved.

Reviewing, reaffirming and understanding the role and vitality of the AQIP Pathway within the
institution

Reacting: The Chancellor’s Cabinet is responsible for a variety of activities related to Cossatot’s
review and affirmation of their commitment to the AQIP Pathway; however, the consistent lack of
process documentation in this Portfolio does not indicate a strong understanding of this pathway. The
College has an opportunity to better describe all processes including evaluation of the process, to
improve the level of maturity.

6R2 What are the results for continuous quality improvement to evidence a culture of quality? The
results presented should be for the processes identified in 6P2. All data presented should include the
population studied, the response rate and sample size. All results should also include a brief
explanation of how often the data is collected, who is involved in collecting the data and how the
results are shared.

Reacting: It is not evident how Cossatot measures its competency with CQI since no processes were
documented in the responses to the 6P2 sections. The results provided in the Portfolio included the
results of the surveys administered to employees on Criteria 1 and Criteria 2. The surveys were not
summarized but rather reported in total – all responses received. The results from an in-service
focused on accreditation and the criteria indicate that most respondents felt more informed about
accreditation; however, the number of participants completing the feedback survey was not
disclosed. It is not clear what the Criterion Rankings results were measuring. The statements
provided from the Are We Making Progress survey did not speak directly to a culture of quality.
There was no discussion of institutional learning and/or improvements that have been made as a
result. Utilizing measures that directly assess the processes might serve the College in improving its
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performance and understanding of its culture of quality.

6I2 Based on 6R2, what process improvements to the quality culture have been implemented or will
be implemented in the next one to three years?

Cossatot has worked to make improvements, yet it is not clear that these are based on CQI principles
or methodologies. The College acknowledges that it has an opportunity to improve its processes and
data collection.

CATEGORY SUMMARY

Cossatot has made some efforts to instill a culture of quality and to identify CQI initiatives. The
institution’s work is still developmental as key processes have not been created and results are very
limited. As presented in the Portfolio, the institution is in the reacting level of maturity and would
benefit from a systematic approach to identifying quality initiatives in a comprehensive way that is
aligned with institutional goals and outcomes. The College appears to have difficulty in identifying
data that might best inform it on those improvements as well as its culture, and to facilitate
continuous improvement. However, the College has indicated that future efforts will involve a
systematic approach to deploying processes that would generate data collection that would drive
future improvements.

CATEGORY STRATEGIC ISSUES

In many cases, Cossatot makes assertions that are not backed up by evidence. In order to document
that the College is in compliance with the Criteria for Accreditation, as will be the primary focus of
future Assurance Arguments, the College must improve its ability to provide direct evidence of its
practices.

The College has an opportunity, in spite of the fact that the AQIP Pathway is being sunset, to develop
a stronger culture of continuous quality improvement through (1) mapping and documenting its
processes, (2) ensuring that targets and/or benchmarks are established for these processes, and (3)
developing methods to evaluate them for effectiveness. This is a key component of continuous quality
improvement and is not evident in much of the Portfolio. In many cases, lists of activities rather than
the steps in a process are presented. It is not clear that the College has a deep understanding of its
most significant processes. Additionally, there was a consistent lack of longitudinal data, internal
targets and external benchmarks for the results sections of the Portfolio.

Cossatot’s use of data is weak. The over-use of the Are We Making Progress survey indicates that the
College is not collecting appropriate and responsive data for many of its processes. The lack of
longitudinal data, based on well-established internal targets and/or external benchmarks prevents the
College from using data to identify potential gaps and areas for improvements, as well as to make
data-informed decisions. When data are provided, they frequently lack context such as the population
studies, response rate, sample size, etc. This was identified as a Strategic Issue in the 2012 Systems
Appraisal Feedback Report, and it continues to be a strategic issue.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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1 - Mission

The institution’s mission is clear and articulated publicly; it guides the institution’s operations.

1.A - Core Component 1.A

The institution’s mission is broadly understood within the institution and guides its operations.

1. The mission statement is developed through a process suited to the nature and culture of the
institution and is adopted by the governing board.

2. The institution’s academic programs, student support services, and enrollment profile are
consistent with its stated mission.

3. The institution’s planning and budgeting priorities align with and support the mission. (This
sub-component may be addressed by reference to the response to Criterion 5.C.1.)

Rating

Adequate

Evidence

1A1: Cossatot’s current mission statement, “UA Cossatot embraces diversity and is committed to
improving the lives of those in our region by providing quality education, outstanding service, and
relevant industry training.” was developed by an ad-hoc mission committee which was organized
following the 2013 Strategy Forum. The committee review included input from employees and was
presented to the College and the Board of Visitors for approval. The BOV approved the revised
mission statement at the July 10, 2017 Board Meeting as evidenced by Action Item No. 3: Approve
Mission Statement and the minutes from the meeting.

1A2: Cossatot evaluates its academic programs at least every 7 years during the program review
processes. The College provides Existing Program Review Institutional Self-Study Guidelines. The
guidelines note the AHECB Existing Program Review Policy was adopted in October 2008 and
requires the review of all academic programs every 7-10 years. AHECB POLICY 5.12: Academic
Program Review and Program Viability were also included. ADHE External Reviewer Report, May
2018, provided for AAS in Agriculture Program. In Category 2, Cossatot provides evidence of
student support services, including disabilities accommodation form, new student orientation,
Success Strategies course syllabus (SPD 1003) and documentation of faculty advisor assignments.
Cossatot provides evidence of enrollment profile in Category 1 with UA Cossatot 2019 Placement
Guidelines and College Policy 606 and Procedure 606-1 which detail state requirements for
concurrent enrollment.

(1A3) --See 5C1
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Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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1.B - Core Component 1.B

The mission is articulated publicly.

1. The institution clearly articulates its mission through one or more public documents, such as
statements of purpose, vision, values, goals, plans, or institutional priorities.

2. The mission document or documents are current and explain the extent of the institution’s
emphasis on the various aspects of its mission, such as instruction, scholarship, research,
application of research, creative works, clinical service, public service, economic development,
and religious or cultural purpose.

3. The mission document or documents identify the nature, scope, and intended constituents of
the higher education programs and services the institution provides.

Rating

Adequate

Evidence

1B1: Cossatot’s mission, vision and values are communicated to its internal and external
stakeholders and constituencies using multiple sources, including website, campus signage and
outreach materials. During monthly meetings, the Chancellor shares the State of the College, along
with the vision and future plans and introduces them to new employees during the hiring process.
The College’s goals, plans, and institutional priorities are articulated through the strategic plan.

1B2: The College indicated that the processes for aligning its operations with the mission, vision,
and values occurs through its strategic planning process, assessment of student learning, and budget
requests. The CLOs and PLOs are aligned to the mission through the curriculum and assessment
processes. Department leaders align institutional goals and strategies with the mission, and the
Chancellor and Cabinet review operations to certify alignment. The 2015-2020 strategic plan “Vision
2020,” is currently in effect and used college-wide. The budget request form includes a section for the
mission statement, but the form was not completed for three out of four sample forms submitted.

1B3:  The shared governance structure established by Cossatot involves all employees and offers
evidence that there is collaboration across departments that allows for effectiveness and efficiency.
The communication systems in place appear to be effective in promoting alignment efforts across the
College and alignment of its programs and services with its mission.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.

Cossatot Community College of the University of Arkansas - Final Report - 6/17/2019

Page 73



1.C - Core Component 1.C

The institution understands the relationship between its mission and the diversity of society.

1. The institution addresses its role in a multicultural society.
2. The institution’s processes and activities reflect attention to human diversity as appropriate

within its mission and for the constituencies it serves.

Rating

Clear

Evidence

1C1: Cossatot’s open enrollment policies ensure that the College serves all of its constituents. Driven
by the mission statement revision, CLOs now includes a component concerning diversity. The
College has established goals in its strategic plan to maintain 30% Hispanic and 15% African
American enrollment. The 2020 Strategic Plan identifies the following strategy to address diversity:
Develop a student recruitment plan that ensures student enrollment mirrors the racial and ethnic
makeup of the local populations we serve, and the following goal; and, Deploy employee recruitment
plan to ensure that minority hiring shows a percentage increase. It is clear that the College’s
employee make-up does not reflect that of its district and is an area that this goal targets for
improvement.

1C2: Through a college-wide survey, Cossatot gained feedback from its employees and more than
94% feel that the college addresses its role and that processes and activities reflect attention to human
diversity. The College has an opportunity to ensure that these processes and activities are reflecting
attention to diversity through addressing the gaps in its employee makeup. College initiatives have
led to an increase in Hispanic student population and to the College being named as the first and only
Hispanic Serving Institution in the state of Arkansas.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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1.D - Core Component 1.D

The institution’s mission demonstrates commitment to the public good.

1. Actions and decisions reflect an understanding that in its educational role the institution serves
the public, not solely the institution, and thus entails a public obligation.

2. The institution’s educational responsibilities take primacy over other purposes, such as
generating financial returns for investors, contributing to a related or parent organization, or
supporting external interests.

3. The institution engages with its identified external constituencies and communities of interest
and responds to their needs as its mission and capacity allow.

Rating

Clear

Evidence

1D1: Cossatot has a budget process in which resources are allocated in relation to strategic initiatives
in order to align operations, fulfill the mission, and serve stakeholders. Resources are aligned to
operations that fulfill its mission and clearly serve the communities in which it operates.

1D2: Cossatot asserts that its sole purpose is to serve the educational needs of its stakeholders and the
evidence presented in the Portfolio supports this assertion.

1D3: External stakeholders were engaged with the College during the strategic planning process as
evidenced through the SWOT analysis. The College acknowledges what is important to its
stakeholders while being held accountable by requiring that data-based decisions influence
improvements to processes and operations as evidenced by the 2020 Strategic Plan. The College
works to remain aware of its stakeholder needs by maintaining a strong presence in the service area
and building a relationship of mutual trust. The program review process engages with College with
its identified external stakeholders as evidenced by the Program Review Institutional Self-Study
Guidelines.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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2 - Integrity: Ethical and Responsible Conduct

The institution acts with integrity; its conduct is ethical and responsible.

2.A - Core Component 2.A

The institution operates with integrity in its financial, academic, personnel, and auxiliary functions;
it establishes and follows policies and processes for fair and ethical behavior on the part of its
governing board, administration, faculty, and staff.

Rating

Clear

Evidence

2A: Cossatot is guided by several College Policies and Procedures in its operations to ensure integrity
in its financial, academic, personnel, and auxiliary functions, as well as fair and ethical behavior by
all. This is evidenced by College Policy 401 “Statement of Guiding Principles and Code of Ethics” as
well as throughout Policy Series 400. The Policy Manual, Procedures Manual, and the employee
handbook section 1.2 Employee Code of Ethics (College Policy 116) provide additional evidence.

The annual financial audit monitors adherence to fiscal policies and procedures. Each year a member
of the UA System financial team meets with the chancellor, CFO, and CAO to conduct a risk
assessment of the college. The CFO provides regular budget updates to the BOV and monthly
department budget reports. Risk assessment and monthly budget reports included in the Portfolio
were reviewed as evidence.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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2.B - Core Component 2.B

The institution presents itself clearly and completely to its students and to the public with regard to
its programs, requirements, faculty and staff, costs to students, control, and accreditation
relationships.

Rating

Clear

Evidence

2B: The College makes information available to all its constituents regarding its programs,
requirements, faculty and staff, costs to students, and accreditation relationships, primarily through
the website and Academic Catalog. Accreditation information is made available to the public on the
website. The College has provided a web-based feedback form for the stakeholders to provide
feedback on the process of information sharing. Updates to the Catalog and the consumer
information and gainful employment sections on the website are made by the CAO.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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2.C - Core Component 2.C

The governing board of the institution is sufficiently autonomous to make decisions in the best
interest of the institution and to assure its integrity.

1. The governing board’s deliberations reflect priorities to preserve and enhance the institution.
2. The governing board reviews and considers the reasonable and relevant interests of the

institution’s internal and external constituencies during its decision-making deliberations.
3. The governing board preserves its independence from undue influence on the part of donors,

elected officials, ownership interests or other external parties when such influence would not be
in the best interest of the institution.

4. The governing board delegates day-to-day management of the institution to the administration
and expects the faculty to oversee academic matters.

Rating

Adequate

Evidence

2C1: The College policies are applied to the governance process and the local and UA board makes
sure the institution’s operations are aligned with the mission, values, and vision. However, beyond
the policies, it is not clear how these are applied in order that the relationships formed through daily
operations and support are provided.  

 2C2: Leadership is established through College Policy Series 100 and depicted in an organizational
chart. BOV Board Minutes dated March 2018 and May 2018 provided evidence of the governing
boards’ review and consideration of items in the interest of Cossatot’s internal and external
stakeholders.

 2C3: The governing board “follows a Code of Ethics by establishing that any member having a
personal financial interest in any matter before the Board of Visitors shall abstain from any vote or
discussion of the matter” as documented in College Policy 113.

 2C4: The delegation of the day-to-day management of the institution by the governing board to
campus administration is clear and documented in College Policies 102, 103, 201, and 404. However,
it is not clear that the governing board expects faculty to oversee academic matters. Policy 401 was
provided as evidence of 2.C.4 but the Policy did not address this. Additionally, further description of
each policy and how it is applied to meet the Core Component might further clarify compliance.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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2.D - Core Component 2.D

The institution is committed to freedom of expression and the pursuit of truth in teaching and
learning.

Rating

Adequate

Evidence

2D: Cossatot demonstrates that it is committed to freedom of expression and the pursuit of truth,
evidenced by College Policy 401 which states “Faculty members are entitled to full freedom in
research and in the publication of research results. Faculty members are entitled to freedom in the
classroom in discussing the subject of the course, but should not teach material inappropriate or
unrelated to the course, and should maintain a respectful and professional academic learning
environment.” Evidence of how faculty provide instruction to students in the pursuit of truth in
learning would make this Core Component stronger.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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2.E - Core Component 2.E

The institution’s policies and procedures call for responsible acquisition, discovery and application of
knowledge by its faculty, students and staff.

1. The institution provides effective oversight and support services to ensure the integrity of
research and scholarly practice conducted by its faculty, staff, and students.

2. Students are offered guidance in the ethical use of information resources.
3. The institution has and enforces policies on academic honesty and integrity.

Rating

Clear

Evidence

2E1: Cossatot uses College Policy 532 and Procedure 532-1 to ensure ethical learning and research
practices of students. The related procedures help in monitoring and evaluating faculty teaching
practices, performance in classrooms, student evaluations, and follow up of violations by the Dean. 

2E2: Students are informed of the academic honesty and integrity policy on the first day of class, and
the full policy is provided in course syllabi, website, and Academic Catalog. The ERC provides
workshops throughout the year regarding academic honesty and integrity. All students enrolled in
Composition I must complete a plagiarism training and receive a certification of completion through
Indiana University.

2E3: College Policies 116, 401, and 532 along with Procedure 532-1 establish the expectations for
faculty, employees and students concerning ethics and academic integrity. Instructors are required to
complete an Academic Integrity Violation form detailing the violation and the penalty issued at the
course level. These forms are submitted to the CAO for additional review and potential additional
consequences. All forms are held in the CAO’s office for reference. All students who receive a
second violation are required to complete an academic integrity course.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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3 - Teaching and Learning: Quality, Resources, and Support

The institution provides high quality education, wherever and however its offerings are delivered.

3.A - Core Component 3.A

The institution’s degree programs are appropriate to higher education.

1. Courses and programs are current and require levels of performance by students appropriate to
the degree or certificate awarded.

2. The institution articulates and differentiates learning goals for undergraduate, graduate, post-
baccalaureate, post-graduate, and certificate programs.

3. The institution’s program quality and learning goals are consistent across all modes of delivery
and all locations (on the main campus, at additional locations, by distance delivery, as dual
credit, through contractual or consortial arrangements, or any other modality).

Rating

Adequate

Evidence

3A1 – 3A2: Cossatot offers associate degrees, certificates of proficiency, and technical certificates.
Review of programs as posted online at www.cccua.edu and www.cccua.edu/catalog provided some
evidence of the respective level of performance through the required courses expected of students.
However, the PLOs were not found for all programs. 

 3A3: College Policy 625 and Procedure 625-1 serve as evidence of the College’s procedure to ensure
that the length of a credit hour is consistent across all modes of delivery. Dual credit offerings adhere
to all standard processes for program rigor and evaluation as documented in “Concurrent
Enrollment.”

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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3.B - Core Component 3.B

The institution demonstrates that the exercise of intellectual inquiry and the acquisition, application,
and integration of broad learning and skills are integral to its educational programs.

1. The general education program is appropriate to the mission, educational offerings, and degree
levels of the institution.

2. The institution articulates the purposes, content, and intended learning outcomes of its
undergraduate general education requirements. The program of general education is grounded
in a philosophy or framework developed by the institution or adopted from an established
framework. It imparts broad knowledge and intellectual concepts to students and develops
skills and attitudes that the institution believes every college-educated person should possess.

3. Every degree program offered by the institution engages students in collecting, analyzing, and
communicating information; in mastering modes of inquiry or creative work; and in
developing skills adaptable to changing environments.

4. The education offered by the institution recognizes the human and cultural diversity of the
world in which students live and work.

5. The faculty and students contribute to scholarship, creative work, and the discovery of
knowledge to the extent appropriate to their programs and the institution’s mission.

Rating

Adequate

Evidence

3B1: During AY 2017, Cossatot streamlined the existing general education outcomes into four
College Learning Outcomes (CLOs). The new CLOs were routed through an extensive college-wide
approval process including Academic Council (AC), Chancellor’s Cabinet, and BOV. The agenda
with action items provided for the Academic Council and Chancellor’s Cabinet, and meeting minutes
for BOV were included as documentation of approved CLOs. General education courses are required
as part of all associate degree and technical certificate programs. ADHE, as directed by the Arkansas
General Assembly, mandates minimum core requirements for degrees as noted in Table 1-3.

3B2: The College articulates its CLOs through the online Academic Catalog and Student Handbook
(https://www.cccua.edu/catalog) under Who We Are: UA Cossatot Philosophy of General Education.
Each outcome is defined and identifies what the student will learn. The general statement of
philosophy reads “UA Cossatot believes that general education is providing the opportunity for
students to acquire knowledge and skills necessary for living and working in today’s global society.”

3B3: Cossatot states that the presence of CLOs within its curriculum allows for student engagement
with inclusion, information, inquiry, and the development of career-readiness skills. The learning
expectations of the CLOs provide evidence of this. For example: Problem Solving has the
expectations that students will (1) select appropriate strategies to gather data suitable to a problem or
task; (2) apply appropriate quantitative reasoning skills to solve problems; (3)  interpret data,
perform calculations, and analyze the validity of results; and (4) identify information needed to
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clarify and solve problems/tasks.

3B4: Cossatot’s CLO of Personal & Global Awareness includes the following student learning
expectations which serve as evidence of the College’s recognition of diversity: (1) demonstrate an
awareness and appreciation for cultural diversity; (2) analyze and contrast historic, political, cultures,
social, environmental, or economic factors that shape contemporary public issues; and (3) establish
awareness of self in the context of society.

3B5: The CLOs allow for the student’s discovery of knowledge. Programs with learning outcomes
(PLOs) identified and documented as evidence. The review indicated that the PLOs contribute to
scholarship, creative work, and the discovery of knowledge. As stated in Core Component 2D,
College Policy 401 states “Faculty members are entitled to full freedom in research and in the
publication of research results. Faculty members are entitled to freedom in the classroom in
discussing the subject of the course, but should not teach material inappropriate or unrelated to the
course, and should maintain a respectful and professional academic learning environment.”  This
provides indirect evidence of the faculty contributions.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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3.C - Core Component 3.C

The institution has the faculty and staff needed for effective, high-quality programs and student
services.

1. The institution has sufficient numbers and continuity of faculty members to carry out both the
classroom and the non-classroom roles of faculty, including oversight of the curriculum and
expectations for student performance; establishment of academic credentials for instructional
staff; involvement in assessment of student learning.

2. All instructors are appropriately qualified, including those in dual credit, contractual, and
consortial programs.

3. Instructors are evaluated regularly in accordance with established institutional policies and
procedures.

4. The institution has processes and resources for assuring that instructors are current in their
disciplines and adept in their teaching roles; it supports their professional development.

5. Instructors are accessible for student inquiry.
6. Staff members providing student support services, such as tutoring, financial aid advising,

academic advising, and co-curricular activities, are appropriately qualified, trained, and
supported in their professional development.

Rating

Unclear

Evidence

3C1: The College reports that the CAO and division chairs review enrollment, program credit hours,
course capacity, FTEs, and student-to-faculty ratio each semester which help to inform the College
decisions on the number of faculty and the need for additional, or fewer faculty. College Policy 415
specifies only faculty load, not how the college ensures that it has sufficient numbers of faculty for
classroom and non-classroom duties.

3C2: College Policy 418 established the academic credentialing standards for faculty which are in
line with HLC and ADHE standards. Procedure 418-1 includes the Instructor Qualification Form and
is used for full-time, part-time, and concurrent faculty, which leads to the assumption that the same
qualifications are required of faculty regardless of position. Procedure 418-1 also includes the
qualifications expected by the course which indicates that the College has applied the qualification
standards to its own institution and curriculum. Annual reviews of the faculty qualifications are
completed for all faculty including full-time, adjunct, and dual credit.

3C3: All faculty evaluations include self-evaluation, supervisor evaluation, peer assessment,
committee chair assessment, and committee member assessment, as well as a personal development
plan. Full-time faculty evaluations include these components plus student evaluations and classroom
observations. Adjunct faculty evaluation involves one classroom observation each year and student
evaluations. It is not clear that adjunct faculty evaluations are taking place as the Improvements
section indicates by stating, "We plan to implement evaluations for part-time employees and adjuncts
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in the future."

3C4: Pedagogical and instructional training is supported by the CAO and division chairs and faculty
development days are organized by the CAO, Director of Adult Education, and division chairs.
Faculty may self-identify specific needs and/or those needs are identified by the supervisor during
classroom observations. There is no evidence in the Portfolio of how successfully this enables
instructors to stay current in their respective disciplines.

3C5: College Policy 415 establishes the requirement that full-time faculty are required to be on
campus 30 hours each week; 4 of which are required to be office hours specifically reserved for
students. In support of this Policy, Cossatot requires that faculty send their schedules to the division
chair, CAO, and the front desk staff. Additionally, faculty post their schedules on their office doors
and include them in syllabi and the Blackboard course site. End-of-semester student surveys also
evaluate the effectiveness of instructor availability and appropriate response time for answering
students’ emails and inquiries. 

3C6: Cossatot ensures that staff members who provide non-academic student support services are
qualified through the hiring process which includes a review of the applicant’s credentials against the
job requirements. Support and training for these staff members are provided through professional
development such as tuition reimbursement and other college-wide training sessions.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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3.D - Core Component 3.D

The institution provides support for student learning and effective teaching.

1. The institution provides student support services suited to the needs of its student populations.
2. The institution provides for learning support and preparatory instruction to address the

academic needs of its students. It has a process for directing entering students to courses and
programs for which the students are adequately prepared.

3. The institution provides academic advising suited to its programs and the needs of its students.
4. The institution provides to students and instructors the infrastructure and resources necessary

to support effective teaching and learning (technological infrastructure, scientific laboratories,
libraries, performance spaces, clinical practice sites, museum collections, as appropriate to the
institution’s offerings).

5. The institution provides to students guidance in the effective use of research and information
resources.

Rating

Adequate

Evidence

3D1: The Systems Portfolio documents many of the student support services provided to Cossatot’s
students including services for at-risk students, college readiness, placement testing, academic
accommodations, disabilities, enrollment, financial aid, and advising. Much of what is provided
within each of the standard services were identified through a review of student demographics as well
as self-identification by the students.

3D2: Learning support is provided by faculty and through the ERC. Free online tutoring is available
24/7 at www.Tutor.com. Cossatot administers placement testing through ACCUPLACER, and
accepts placement exams such as ACT. College Policy 512 establishes the requirement that all
students will provide test scores or be tested in reading, English, and math for the purpose of
placement in English and math. Any enrolled student may request an academic accommodation. A
Disability Services application is required and is reviewed by the coordinator to determine
accommodations. The ADA/Disability support statement with a link included in course syllabi.

3D3: Cossatot provided information concerning academic advising which is provided for students
beginning with the application process, admissions, selection of the career or transfer options, as well
as advising focused on other services and for the academically underprepared student. Faculty
advisors are assigned by program and campus location. A roster of faculty assigned to specific
programs was reviewed as evidence.

3D4: A review of the campus maps (https://www.cccua.edu/catalog/campus-maps) posted in the
online Academic Catalog indicates that the College offers general classrooms, science labs, medical
simulation labs, general labs, program-specific classrooms, student support services areas, education
resource center (library and tutoring), food centers, and administrative offices, appropriate to the
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programs offered.

3D5: Cossatot discusses ERC workshops and access to library materials and includes a listing of
workshops provided and a printed document detailing available resources provided by the ERC. It is
not clear how Cossatot supports students in the effective use of research and information resources if
they do not avail themselves voluntarily. It is not clear how these points of contact and activities
culminate in a process that determines and addresses the learning support needs of the students. 

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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3.E - Core Component 3.E

The institution fulfills the claims it makes for an enriched educational environment.

1. Co-curricular programs are suited to the institution’s mission and contribute to the educational
experience of its students.

2. The institution demonstrates any claims it makes about contributions to its students’
educational experience by virtue of aspects of its mission, such as research, community
engagement, service learning, religious or spiritual purpose, and economic development.

Rating

Unclear

Evidence

3E1: Cossatot defines co-curricular as experiences that are hands-on, future-focused, put ideas into
practice, and showcase achievements. Co-curricular activities are provided for all programs. Students
enrolled in Skilled and Technical division programs compete in SkillsUSA. Yearly conferences are
held in Hot Springs, Arkansas. Seven secondary and postsecondary students competed in three
events: General Welding, Pipe Welding, and Culinary Arts.

3E2: The College states that it is adding the assessment of learning outcomes to these activities and is
moving toward formal measurement. Other than participation rates and the single grant-based
service learning project, there is no demonstration of claims made because the co-curricular
assessment is still being developed. As such, it is not clear how the learning outcomes for these
activities are set or align with the institution’s mission, or if the College will use the CLOs. It is also
not clear how the College substantiates any contributions it makes to students' educational
experience. 

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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4 - Teaching and Learning: Evaluation and Improvement

The institution demonstrates responsibility for the quality of its educational programs, learning
environments, and support services, and it evaluates their effectiveness for student learning through
processes designed to promote continuous improvement.

4.A - Core Component 4.A

The institution demonstrates responsibility for the quality of its educational programs.

1. The institution maintains a practice of regular program reviews.
2. The institution evaluates all the credit that it transcripts, including what it awards for

experiential learning or other forms of prior learning, or relies on the evaluation of responsible
third parties.

3. The institution has policies that assure the quality of the credit it accepts in transfer.
4. The institution maintains and exercises authority over the prerequisites for courses, rigor of

courses, expectations for student learning, access to learning resources, and faculty
qualifications for all its programs, including dual credit programs. It assures that its dual credit
courses or programs for high school students are equivalent in learning outcomes and levels of
achievement to its higher education curriculum.

5. The institution maintains specialized accreditation for its programs as appropriate to its
educational purposes.

6. The institution evaluates the success of its graduates. The institution assures that the degree or
certificate programs it represents as preparation for advanced study or employment accomplish
these purposes. For all programs, the institution looks to indicators it deems appropriate to its
mission, such as employment rates, admission rates to advanced degree programs, and
participation rates in fellowships, internships, and special programs (e.g., Peace Corps and
Americorps).

Rating

Adequate

Evidence

4A1: As stated in the Systems Portfolio, “Programs undergo an intensive review every seven years,
which includes a self-study report, external reviews, and site visit from an out-of-state reviewer.”
This review is in addition to the yearly progress report conducted by the CAO, on programs that
indicate a marked decline in enrollment or graduation rate as reported by ADHE presented in the
Portfolio as “ADHE Program Viability Report 2018.” The cycle for program review within the
Divisions of Professional Studies and Skilled and Technical Sciences was reviewed and serves as
evidence.

4A2: The Portfolio included a well-articulated process for awarding prior learning or transferred
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credit. This process is in compliance with college Policies 514 and 640. Additional evidence of an
academic record showing transcripted credit might strengthen this component

4A3: Various other ways in which the College accepts prior learning credits include advanced
placement exams, prior learning experiences, portfolio development, and military training and
experience

4A4: As documented in the Systems Portfolio, “Faculty and division chairs identify prerequisite
course requirements and review them annually during the development of the upcoming Academic
Catalog. To determine prerequisites for courses, faculty and chairs review statewide regulations and
examine success rates, course reading levels, specific course content, and prerequisite of equivalent
courses at peer colleges.” However, evidence of this practice was not presented in the Portfolio.
Program rigor is supported through mentoring and a faculty in-service day and is evaluated through
classroom observations and end-of-semester surveys completed by students. Online course sites are
subject to the Tech Review which monitors adherence to the online course template. Additionally, a
rubric is used to measure the rigor of all online courses.

4A5: Cossatot, as per College Policy 115, maintains specialized accreditation for its programs,
documented online at https://www.cccua.edu/student-life/consumer-information/accreditation-
information. It is unclear what criteria are used to determine when a specialized accreditation is
appropriate for programs where specialized accreditation is optional.

4A6: Graduate achievement was assessed through a survey as documented in the results presented in
the Portfolio, such as the percent of graduates that feel prepared for the job market in the respective
field, and that feel the coursework prepared them to be successful when transferring. The Consumer
Information webpage (https://www.cccua.edu/student-life/consumer-information) included the fall
2015 cohort graduation rate as well as results of the graduate surveys.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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4.B - Core Component 4.B

The institution demonstrates a commitment to educational achievement and improvement through
ongoing assessment of student learning.

1. The institution has clearly stated goals for student learning and effective processes for
assessment of student learning and achievement of learning goals.

2. The institution assesses achievement of the learning outcomes that it claims for its curricular
and co-curricular programs.

3. The institution uses the information gained from assessment to improve student learning.
4. The institution’s processes and methodologies to assess student learning reflect good practice,

including the substantial participation of faculty and other instructional staff members.

Rating

Unclear

Evidence

4B1: CLOs were revised in AY 2017. The March 12, 2018, Chancellor’s Cabinet meeting minutes
include approval of the revised College General Outcomes. The included statement, “We are working
on assessment measures and an assessment cycle to utilize based off these revised outcomes,”
indicates that measuring student learning was not underway given that metrics had not been
determined. CLO assessment data were not included in the Portfolio and program outcome
assessment data were limited to programs with specialty accreditations, such as nursing. It is not
clear that the College has established PLOs for all programs, nor if the college has processes for the
assessment of student learning and achievement of learning in programs that do not require
additional outside accreditation.

4B2: CLOs were revised in AY 2017. The March 12, 2018, Chancellor’s Cabinet meeting minutes
include approval of revised College General Outcomes.  CLO assessment data were not included in
the Portfolio and program outcome assessment data was limited to programs with specialty
accreditations, such as nursing. No assessment of student learning in co-curricular programs was
included. This assessment plan is still in the developmental stages. One direct measure of assessment
was included for Outcome 1 based upon artifacts collected during the fall 2018 semester. The results
showed that the majority of artifacts assessed were below the internal target of 70%. An indirect
measure reported in the Portfolio was the graduate survey results for 2013 to 2017. In order to be in
compliance with this Core Component (and subcomponent), the College must have a practice of
regularly assessing both the CLOs and PLOs for its academic programs. The college must also
develop a practice of assessing student learning in its co-curricular programs.

4B3: As the actual process of assessing both CLOs and PLOs is unclear with the exception of a few
specialty accredited programs, for example, nursing, it is not clear that the college has data with
which to make improvements to student learning.

4B4:  Rubrics for Outcome 1, Personal and Global Awareness and Outcome 2, Problem Solving, have
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been created. These rubrics describe 4 levels of performance based upon a review of student artifacts.
Student Learning Planning Assessment Forms were provided for Outcomes 1 and 2. The review
indicates the document is still a work in progress with some programs or courses not having an
assessment plan identified and questions in others on where artifacts are located. As the College is in
the early stages of developing its assessment practices, it is not clear that there are consistent good
practices related to the assessment of student learning.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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4.C - Core Component 4.C

The institution demonstrates a commitment to educational improvement through ongoing attention to
retention, persistence, and completion rates in its degree and certificate programs.

1. The institution has defined goals for student retention, persistence, and completion that are
ambitious but attainable and appropriate to its mission, student populations, and educational
offerings.

2. The institution collects and analyzes information on student retention, persistence, and
completion of its programs.

3. The institution uses information on student retention, persistence, and completion of programs
to make improvements as warranted by the data.

4. The institution’s processes and methodologies for collecting and analyzing information on
student retention, persistence, and completion of programs reflect good practice. (Institutions
are not required to use IPEDS definitions in their determination of persistence or completion
rates. Institutions are encouraged to choose measures that are suitable to their student
populations, but institutions are accountable for the validity of their measures.)

Rating

Unclear

Evidence

4C1: Cossatot lacks sufficient goals for student retention, persistence, and completion. The 2020
Strategic Plan contains the following goals: Obtain Integrated Postsecondary Education Data System
(IPEDS) 150% of the on-time graduation rate of 50% and, Achieve 50 credentials awarded per 100
Full-Time Equivalent Students. Moving forward, the College plans for the CAO and Enrollment
Management and Retention Team to develop targets for student retention, persistence, and
completion based on historical data and trends. Given that Core Component 4.C.1 specifically
requires colleges to have targets, it will be important for the College to establish these metrics as soon
as possible.

4C2: The College reviews course and division success, retention, and program completion rates
during program review processes and self-study examinations. CAO and division chairs use course
completion data to determine courses with high numbers of unsuccessful students and have
conversations with faculty determine ways to improve. While data is collected by multiple
departments, Cossatot acknowledges that it does not have a college-wide process for data analysis
concerning retention, persistence, and completion.

4C3: Cossatot reports that some targets are informal and short-term while other targets are more
formal and long-term, such as those included in the strategic plan. Based on the evidence presented
in the Portfolio, the College is still in the process of developing targets and systematic approaches to
evaluating and making improvements. No evidence was provided that directly links the use of
retention, persistence, and completion data to the identification of improvements.
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4C4: The College is transitioning to a new ERP/SIS system within the next three years. The current
processes in place use data determined by the state, federal, accreditation requirements, strategic plan
and availability of benchmarks. Cossatot currently uses its IPEDS data however, with the
establishment of the Enrollment Management and Retention Team, it appears that it is positioned to
improve the data collection practices. This is evidenced by the charge to the committee which
includes the “Creation and management of enrollment management plan; Provide direction and
support to campus-wide retention efforts; Assess and analyze retention data; and Make
recommendations regarding procedural changes relating to enrollment/retention as needed. At the
current time, the processes utilized do not appear to be formalized or intentional for the needs of the
College in the selection of tools, methods, and instruments to assess retention, persistence, and
completion.

 

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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5 - Resources, Planning, and Institutional Effectiveness

The institution’s resources, structures, and processes are sufficient to fulfill its mission, improve the
quality of its educational offerings, and respond to future challenges and opportunities. The
institution plans for the future.

5.A - Core Component 5.A

The institution’s resource base supports its current educational programs and its plans for
maintaining and strengthening their quality in the future.

1. The institution has the fiscal and human resources and physical and technological
infrastructure sufficient to support its operations wherever and however programs are
delivered.

2. The institution’s resource allocation process ensures that its educational purposes are not
adversely affected by elective resource allocations to other areas or disbursement of revenue to
a superordinate entity.

3. The goals incorporated into mission statements or elaborations of mission statements are
realistic in light of the institution’s organization, resources, and opportunities.

4. The institution’s staff in all areas are appropriately qualified and trained.
5. The institution has a well-developed process in place for budgeting and for monitoring

expense.

Rating

Adequate

Evidence

5A1: Cossatot has the fiscal and human resources and physical infrastructure sufficient to support its
operations wherever and however programs are delivered. This is evidenced by College Policies 302,
305, 323, and 331 for the fiscal infrastructures; and College Policies 335 and 780 for physical
infrastructures, and well as through the annual budget reports for FY18 and FY19, the 17-06 internal
audit report, the Risk Assessment June 21, 2016 report, and the facilities master plan (mentioned in
the Systems Portfolio but not documented).  Though the Systems Portfolio presented information on
the technological infrastructure and procedures, no evidence was found to substantiate the claims that
this infrastructure is sufficient, reliable, and secure.

5A2: College Policy 302 and Procedure 302-1 establish the budget process which involves the request
for budgets by the CFO to all departmental supervisors. The request includes justification and
alignment with the strategic plan or mission. Personnel and salary adjustments are reviewed by the
Chancellor and CAO, who also review all expenses to determine the final budget amounts. These
steps form the foundation for a repeatable and explicit process. The College may benefit from
mapping its budget creation process, establishing targets or benchmarks, and evaluating it for
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effectiveness. Though the Systems Portfolio states that resource allocations ensure that educational
purposes are not adversely affected, no direct evidence of this was provided.

5A3: The Strategic Planning Team is charged with identifying the College’s vision, values, and goals
including the goals related to resources, planning, and institutional effectiveness. The 2020 Strategic
Plan provides evidence of these goals under #5 Using Data for Resource Management. Evidence of
how the goals incorporated into the mission statement and strategic plan are realistic in light of
Cossatot’s organization, resources, and opportunities were not provided in the Portfolio.

5A4: Qualifications and requirements for staff and administration are determined through the hiring
process, with the process evidenced in College Policy 404 and Procedure 404-1. Human Resources
confirms and verifies the application packets including transcripts and credentials. The onboarding
and professional development opportunities ensure proper training. 

5A5: College Policies 302 and 370 and Procedures 302-1 and 370-1 establish the budget process
which involves the request for budgets by the CFO to all departmental supervisors. The request form
includes justification and alignment with the strategic plan or mission. Personnel and salary
adjustments are reviewed by the Chancellor and CAO, who also review all expenses to determine the
final budget amounts. The Procedures also identify Budget Controls and Budget Revisions. College
Policy 345 establishes the review of financial reports by the Board of Visitors.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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5.B - Core Component 5.B

The institution’s governance and administrative structures promote effective leadership and support
collaborative processes that enable the institution to fulfill its mission.

1. The governing board is knowledgeable about the institution; it provides oversight of the
institution’s financial and academic policies and practices and meets its legal and fiduciary
responsibilities.

2. The institution has and employs policies and procedures to engage its internal constituencies—
including its governing board, administration, faculty, staff, and students—in the institution’s
governance.

3. Administration, faculty, staff, and students are involved in setting academic requirements,
policy, and processes through effective structures for contribution and collaborative effort.

Rating

Unclear

Evidence

5B1:  The College Policy Manual 100 Series policies are applied to the governance process and the
local and the UA board makes sure the institution’s operations are aligned with the mission, values,
and vision. The shared governance structure, several committees, and the faculty council meet
regularly to discuss improvements. Other formal and informal meetings appear to be held throughout
the academic year and information is shared both in face-to-face and multimedia formats and various
surveys provide feedback from the various constituencies of the college. 

5B2: The University of Arkansas BOT is the final authority for developing and implementing college
policy. The College Chancellor is the final responsible official for implementation of college policies
and holds the overall responsibility for the college operations (College Policy 103). Cossatot’s BOV
serves as the local oversight committee for the UA BOT (College Policy 102). The UA System legal
counsel conducts an internal review to assess the relevancy of board policies. It appears that the
College relies solely on College Policies without respective processes to maintain board oversight and
delegate management responsibilities to administrators. College policies are applied to define the role
of the Chancellor as the chief executive officer, and the person in the position is reviewed and
provided reappointment if appropriate after an annual review. College Policy 401 specifies the
expectations of the academic freedom of faculty members. The Policy addresses the Code of Ethics.
There is no evidence in the Portfolio regarding how academic matters are delegated to faculty. Given
the role of faculty in having responsibility for academic matters as specified in Core Component
3.C.1, this is an important omission and the College may benefit from establishing policies that
clarify the role of faculty related to the curriculum and other academic matters. 

5B3: The website screenshot of the Blackboard Community that contains UAC BOV Meeting
minutes was included in the Portfolio. A committee structure serves as the primary vehicle for multi-
unit collaboration across academic and non-academic units. All committees meet monthly, with
many groups meeting multiple times each month. Agenda and action items provided for
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the Academic Council and Curriculum Committee serve as evidence. The Are We Making Progress
survey results in the leadership category were provided for 2014 – 2018. The internal target of 80%
for all questions was met in 2018. Other than participation in the strategic planning process, it is not
clear from the evidence presented how students are involved.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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5.C - Core Component 5.C

The institution engages in systematic and integrated planning.

1. The institution allocates its resources in alignment with its mission and priorities.
2. The institution links its processes for assessment of student learning, evaluation of operations,

planning, and budgeting.
3. The planning process encompasses the institution as a whole and considers the perspectives of

internal and external constituent groups.
4. The institution plans on the basis of a sound understanding of its current capacity. Institutional

plans anticipate the possible impact of fluctuations in the institution’s sources of revenue, such
as enrollment, the economy, and state support.

5. Institutional planning anticipates emerging factors, such as technology, demographic shifts,
and globalization.

Rating

Adequate

Evidence

5C1: Cossatot’s budget request form provides evidence of the alignment to the mission and strategic
priorities at the request stage. Procedure 302-1, Step 2 includes the requirement that budget priorities
are based on the Strategic Plan.

5C2: It is stated in the Systems Portfolio that the College Learning Outcomes (CLOs) were derived
from the mission, and the individual Program Learning Outcomes (PLOs) stem from the CLOs
(4P2b). The ‘long- and short-term strategies’ document provided through the Portfolio indicates that
program review and assessment are linked to an evaluation of academic operations and planning.
Additionally, budget request forms require that the requestor identify the alignment of the requested
item/amount to the mission and strategic plan. This component may be strengthened once the
College is consistently assessing both CLOs and PLOs, as there will be an opportunity to link the
results of assessments to planning and budgeting, and to strengthen programs that may show weak
assessment results.

5C3: Engagement of stakeholders, as described in the Systems Portfolio, was designed through the
Chancellor’s office to solicit input through ten interview questions. Employees responded to the
interview surveys during a strategic priority day. External stakeholders including students, parents,
business owners, K12 school officials, industry leaders, and elected officials answered the same
survey face-to-face. The Stakeholder Survey was provided as evidence of the questions used to engage
stakeholders in the Strategic Planning SWOT analysis.

5C4: The Systems Portfolio indicates that the Chancellor’s Cabinet “reviews institutional goals and
determines strategies to pursue in support of the goals: potential enrollment fluctuations, state
funding support, current budget resources, personnel, and facilities. The Chancellor reviews progress
to make proactive adjustments in response to changing conditions or to allocate budget as needed.”
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However, no evidence of this review was provided to substantiate the response.

5C5: A report on enrollment trends and one on productivity funding data were provided as evidence
concerning the College’s anticipatory planning. Enrollment trend charts were also included, but
context and year(s) were not evident. Cossatot acknowledges the need to include consideration of the
community, economic environment, emerging trends, and potential threats in the development of the
next Strategic Plan.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.

Cossatot Community College of the University of Arkansas - Final Report - 6/17/2019

Page 100



5.D - Core Component 5.D

The institution works systematically to improve its performance.

1. The institution develops and documents evidence of performance in its operations.
2. The institution learns from its operational experience and applies that learning to improve its

institutional effectiveness, capabilities, and sustainability, overall and in its component parts.

Rating

Adequate

Evidence

5.D.1: The response to 5D provided in 6P2 of the Systems Portfolio did not address the Core
Component, focusing more on a culture of continuous quality improvement rather than operational
performance and improvements that move the College toward institutional effectiveness and
sustainability. However, the College provided evidence throughout the Systems Portfolio that
addresses how its resource base supports its current educational programs. This includes but is not
limited to Procedure 302-1, the annual budget reports for FY18 and FY19, and the 17-06 internal
audit report. 

5.D.2: A listing of 20 Action Projects from 2010 to 2018 was provided and included the
improvement/efficiency gained as a result of the implementation. However, evidence for how the
College learns from its operational experience and applies that learning would be improved by
providing documentation on what the College has learned from its review of its operations.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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Review Dashboard

Number Title Rating
1 Reflective Overview

2 Strategic Challenges Analysis

3 Accreditation Evidence Screening Summary

4 Quality of Systems Portfolio

5 AQIP Category Feedback

I Helping Students Learn

II Meeting Student and Other Key Stakeholder Needs

III Valuing Employees

IV Planning and Leading

V Knowledge Management and Resource Stewardship

VI Quality Overview

1 Mission

1.A Core Component 1.A Adequate

1.B Core Component 1.B Adequate

1.C Core Component 1.C Clear

1.D Core Component 1.D Clear

2 Integrity: Ethical and Responsible Conduct

2.A Core Component 2.A Clear

2.B Core Component 2.B Clear

2.C Core Component 2.C Adequate

2.D Core Component 2.D Adequate

2.E Core Component 2.E Clear

3 Teaching and Learning: Quality, Resources, and Support

3.A Core Component 3.A Adequate

3.B Core Component 3.B Adequate

3.C Core Component 3.C Unclear

3.D Core Component 3.D Adequate

3.E Core Component 3.E Unclear

4 Teaching and Learning: Evaluation and Improvement

4.A Core Component 4.A Adequate

4.B Core Component 4.B Unclear

4.C Core Component 4.C Unclear

5 Resources, Planning, and Institutional Effectiveness

5.A Core Component 5.A Adequate
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5.B Core Component 5.B Unclear

5.C Core Component 5.C Adequate

5.D Core Component 5.D Adequate
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Review Summary

Conclusion

Cossatot Community College is clearly serving its community and students. Overall the institution is doing fine
work, however, there are a number of concerns related to both strategic issues and the Criteria for Accreditation.
While the College has been an AQIP institution since 2009, the application of the principles of continuous quality
improvement appears to be weak. The 2016 Systems Appraisal Feedback report identified specific strategic issues
that were primarily related to AQIP and CQI principles and these issues continue with this Portfolio. The college
does not appear to have addressed them. 

Specifically, Cossatot does not appear to understand its processes. It may be helpful to engage a consultant who can
help to develop process maps for the major processes. This lack of documented processes is also likely to negatively
impact the implementation of a new ERP. We recommend that the College make this a priority. Processes must
include step-by-step descriptions, targets or benchmarks identified for when the process cycle is complete, data
collection related to the specific target or benchmark, analysis of the data collected, and plans for improvement to be
implemented in the next cycle of the process. This is stated many times and in many ways throughout our analysis
of the various sections of this Portfolio. 

More importantly in the short term, there are many areas in which the provision of evidence in support of the
Criteria for Accreditation was weak, and the team reflected these with ratings of Adequate or Unclear. We highly
recommend that the College use the HLC Resource Providing Evidence for the Criteria for Accreditation as it
prepares for both the Quality Highlights Report and the upcoming Comprehensive Quality Review visit. This
document may be found at http://download.hlcommission.org/ProvidingEvidence_INF.pdf.

The Systems Appraisal Team identified five Strategic Challenges, three of which applied to the overall Portfolio.
Each Category also has strategic challenges listed, many of which are common to all Categories. Two of these
strategic challenges should be addressed as soon as possible prior to the Comprehensive Quality Review. One relates
to the lack of data for the direct assessment of student learning outcomes, as defined in Core Component 4.B, which
includes both Common Learning Outcomes (CLOs) and Program Learning Outcomes (PLOs).

Additionally, Cossatot does not appear to have defined institution-level goals for student retention, persistence, and
completion as required in Core Component 4.C, accompanied by data related to how the college works to attain
these goals. Failure to address these challenges may lead to monitoring, focused visits, or sanctions by the
Commission. 

 

 

Overall Recommendations

Criteria For Accreditation
Unclear

Sanctions Recommendation
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Not Set

Pathways Recommendation
Not Set

No Interim Monitoring Recommended.
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